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Introduction
The present National report was realised in the framework of the project “RecoAsia –
Regional Cooperation in the field of recognition among Asian Countries”, co-funded by the
European Union under the Erasmus+ programme. This National Report represents a firsthand information source about the higher education system and qualification recognition
procedures in place in Cambodia.
The National Report was drafted by Ministry of Education, Youth and Sport (MoEYS),
CHEA SIM University of Kamchaymear (CSUK) and National University of Battambang (NUBB),
under the supervision of CIMEA (ENIC-NARIC Italy) and HARNO (ENIC-NARIC Estonia).
This document was finalised on 13th July 2022; information included in this National Report
refers to the period prior to this date.

1.

Historical overview of higher education

Higher Education is considered as a key role in developing human resources. Also, it is an
important sub-sector contributing to the socio-economic advancement of all nations. Since
Cambodia has determined to achieve the vision of becoming a high middle income country in
the near future, higher education has been considered as a vital sub-sector in human capital
development (MoEYS, 2014).
However, higher education sector development in Cambodia has met many challenges.
During the civil war from 1970 to 1975 and especially during the Khmer Rouge period,
education was totally destroyed. From the 1980s to early 1990s higher education sector was
not prioritized. The government focused much on consolidating basic education. The number
of students graduating from general education has kept increasing, leading to the increase of
demand for higher education. In 1997 the first private higher education institution was
established. Later on, public higher education institutions introduced fee-paying programs
(MoEYS, 2014).
According to Rany, Zain, Jamil, and Development (2012), the history of education in
Cambodia has started in a traditional practice and has passed through many remarkable
changes and troubles up to the present time. Mostly, it has been influenced by colonisation,
ideological politics, and global economic development trends.

1.1
Brief historical view of past decades (Education from 1980
to the present time)
After the killing field had finished, the whole educational structure was destroyed; most
of the facilities of education were seriously damaged during the period of civil war from 1972
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to 1979 (Duggan, 1996, 1997). The Asian Development Bank, 1996 as cited in (Dy, 2004)
wrote that during the 1980s the educational situation in Cambodia was in poor condition.
There were more unqualified and untrained teachers. The schools run without proper
curriculum framework, and had not enough book supply systems. The dropout rate among
pupils in primary schools was very high. However, Duggan (1996) mentioned that because of
the initiation of the comprehensive strategies for primary education, the basic education
opportunity has increased remarkably.
After the civil war was over in 1998, country development was being taken seriously in
government development policies. The Rectangular Strategies, focusing on (1) Promotion of
Agricultural Sector; (2) Development of Physical Infrastructure; (3) Private Sector
Development and Employment; (4) Capacity Building and Human Resource Development,
were developed and put into practice (National Strategic Development Plan 2014 – 2018) of
the Kingdom of Cambodia. Education improvement programs are always stated in national
development programs. Chealy (2009) claimed that because of political stability and
economic growth, Cambodia has the opportunity to improve social sectors, especially
education. Remarkably, many pre-schools, secondary, high schools, and many universities
have been built throughout the country.

1.2

Major reforms and developments

Chealy (2009) added that the government decided to transform public higher education
into Public Administration Institutions (PAI) so that each university has enough authority to
manage their academic activities by themselves, not under direct control from the in-charge
ministries. Each university has its own Board of Directors who can make decisions and control
its daily academic program. Before this authority delegation in 2014, all degrees from all
universities under the control of the Ministry of Education, Youth, and Sport had to be
approved and signed by the Ministry. However, this academic freedom practice is being
debated in the educational context in Cambodian society while some people still prefer the
red stamp on the degree which indicates the education achievement. Still before issuing the
degree, universities need to seek endorsement from the Ministry by fulfilling the
requirements. It is not known when HEIs may award and issue degrees without the approval
from MoEYS.
The government has worked the Education Strategic Plans 2006 – 2010, focusing on
increasing the enrolment opportunity, especially for poor students from remote areas,
assuring the quality and improvement of academic system and institution, and strengthening
institution administration and future development. According to these policies, the
Department of Higher Education, which is under the control of the Ministry of Education,
Youth, and Sport, plays a vital role in monitoring, analysing, and formulating the higher
education institutions (Chealy, 2009).
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According to the website of ACC1, the Accreditation Committee of Cambodia (ACC) was
set up as an independent and public agency by the Royal Government of Cambodia in June
2003. The mandate of ACC is to provide institutional accreditation for all HEIs to ensure that
the quality of academic performance of those HEIs meet the national and international
standards. Chealy (2009) added that ACC focuses on 9 aspects of its evaluation processes to
accredit each higher education institution.

1.2.1 Education Strategic Plan 2014-2018
In 2004, MoEYS conducted major reforms to improve the quality education at all levels
including HE. Education Strategic Plan (ESP) 2014-2018 was introduced. Its two main policies
of the ESP 2014-2018 include “(1) ensure inclusive and equitable quality education and
promote life-long learning opportunity for all and (2) ensure effective leadership and
management of education officials at all levels” (MoEYS, 2019, p.1). Moreover, each HEI has
the right to issue the degree for their students from 2014. After 5 years of introduction and
implementation of education, MoEYS achieved satisfactory results. The accessibility to
education, especially scholarship for poor students, was increased at all levels. The quality of
management and services of education were improved. All kinds of examinations were
improved. Teacher training program, staff motivation and capacity development were also
provided (MoEYS, 2019).

2.

Legal framework

According to the sub-decree on the organisation and functioning of the MoEYS, the
Ministry is mandated to, inter alia, formulate policies and plans to drive, monitor and
evaluate the subsector, to improve higher education quality, to supervise HEIs under its
jurisdiction, and to conduct research to improve the subsector. There is no separate Ministry
responsible for research and development. The MoEYS has one general directorate of higher
education, which consists of two departments, namely the Department of Scientific Research
(DSR) and the Department of Higher Education (DHE). The sub-decree stipulates that the
Directorate General is responsible for higher education management, facilitation, and
development of post-secondary education, scientific research and technical education
through its two departments. In practice, the former is mainly tasked to supervise graduate
programmes and the latter undergraduate programmes on the same areas of work. The DSR
is responsible for scientific research, although research activities at the department are
limited in scope and number (RGC, 2016). The DSR is supposed to supervise and initiate
research promotion activities too, but in practice, it has carried out only few research
promotion and coordination activities. To be fair, the national budget allocated for research
1

http://acc.gov.kh/about-us/
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and innovation has been limited, and even the budget allocated to the DSR for this purpose
has been diverted to serve other purposes through activities conducted by other
departments and units, given partly the lack of an existing operational procedure to spend
such a budget for research purposes. After a rather long vacancy, in 2017, a new deputydirector general, who has quite an extensive research experience and expertise in the field of
technology and engineering, has been recruited to supervise the department and to promote
research activities. At the time of the writing, a new director for the department is being
recruited. How this change will affect its daily work and promote research and innovation is
yet to be seen.
In addition, the DHE and DSR, the Ministry’s main aims responsible for higher education
governance and management, are tasked with ensuring higher education quality
improvement and institutional performance and with monitoring and evaluating the
performance of HEIs, including their programmes and curriculum development, and
examinations and student selection at the associate and undergraduate and graduate levels,
respectively. Like all other state agencies, the DHE and DSR face some critical issues and
challenges, including (1) heavy responsibilities at the leadership level due partly to a relatively
dysfunctional support structure; (2) fairly high staff absenteeism, moonlighting, and low
commitment to their careers; (3) limited financial resources; and (4) a focus on routine,
administrative regulation (cf. Rogelio, 2009; Sok 2017; Touch, et al, 2013, p. 55). At the
Ministry of Labour, and Vocational Training (MoLVT), the Directorate General of Technical
and Vocational Training is responsible for overseeing the HEIs under its supervision.
According to the sub-decree on the functions and operation of the MoLVT, passed in 2014,
this directorate general is tasked with preparation of technical and vocational training system
development and supervision over technical and vocational training, apprenticeship, local
and international labour market information, technical and vocational training quality
assurance, and standard and curriculum development (RGC, 2014). The effectiveness and
efficiency of this Directorate General are not explored in this article.
A few years ago, there was an initiative led by the Ministry of Planning and the Ministry of
Industry and Handicraft to establish a national council on science and technology responsible
for fostering the development of science and technology in Cambodia under the support of
the Korean International Cooperation Agency. This initiative resulted in the establishment of
the National Science and Technology Council, chaired by the Prime Minister, in 2014, and the
General Secretariat, affiliated with the Ministry of Planning, in 2015. For ‘technical work’ the
council is supported by a number of science and technology committees. The Cambodia
Science, Technology, and Innovation Policy 2019–2025 was adopted in 2019.
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3.

Higher education governance
3.1

Government structures

Competencies of the parliament
Cambodia adopts a bicameral parliamentary system with the National Assembly as the
Lower House and the Senate as the Upper House. At each house, there are ten commissions,
each working on a number of sectors such as social, economic, cultural and political aspects.
The Commission on Education, Youth, Cults, Religion, Culture, Fine Arts and Tourism, known
as Commission 7, assists the law-making bodies as regards educational affairs. This includes,
inter alia, providing recommendations and suggesting modifications to proposed/draft bills,
inviting government agencies to clarify proposed/draft bills and collecting information on
education (Senate, 2012). The legislature does not appoint or elect any structures that have
competencies in higher education, and although the Constitution specifies that the
Commission members have the authority to initiate bills, in reality, the Commission’s main
role is approval of and debates on proposed/draft bills, including the Law on Education. The
actual performance of this Commission and the legislature more broadly is very limited in
terms of both actively participating in designing the bills and monitoring the government
performance.
Since 1993, no law that directly governs higher education has been passed; nor has
higher education been stated clearly in the constitution. Two laws that have some relevance
to higher education are (1) the Constitution, in which there are a few articles that guarantee
universal access to general education, and which tasks the government with education
quality assurance and monitoring, and (2) the 2007 Law on Education, which have some key
stipulations on higher education, including its governance and quality assurance. The other
law relevant to higher education is the Law on National Budget, which determines the
government budget allocation every year and which needs endorsement from both houses
on the annual basis. None of these two laws was initiated by the two bodies, and their roles
are more of a reviewer and endorser.
In terms of monitoring higher education policy implementation, in each mandate since
1993, there are few occasions that they invite the government or its ministers to answer in
the parliament and senate. We saw this during the 5th mandate of the government (2013–
18), when the main opposition party received the highest number of parliamentary seats in
the past twenty years (55 out of 123 seats) and chaired Commission 7. In this mandate
(2018–23), the commission is chaired by a young, energetic lawmaker, and it is to be seen
how active it will be in, amongst others, monitoring the government performance.
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Competencies of the government
Higher education governance at the system level is very fragmented. A permanent and
ongoing coordination, let alone cooperation and collaboration, between different central
agencies/ministries tasked with higher education governance is yet to be established. This
very high degree of fragmentation has a negative repercussion on the sub-sector planning,
implementation and monitoring and evaluation. The absence of data on total student
enrolment, faculty and government investment into the entire subsector is a case in point.
According to the 2007 Law on Education, the Supreme National Council of Education (SNCE)
shall be established to “propose to the Royal Government of Cambodia (RGC) educational
policies and long-term strategies that promote the national socio-economic development,
and to assess the education and vocational/technical training sectors” (RGC, 2007). However,
at the time of the writing, SNCE has not been established yet; hence there has been no
formal permanent and ongoing mechanism for overarching coordination and crossfertilization. So far, the Council of Ministers’ (CoM) meetings provide a platform for crosssectoral cooperation and discussion. Apart from this, there are ad hoc inter-ministerial
committees to discuss cross-sectoral issues too, but according to Vicheth Sen and Soveacha
Ros (2013), coordination and cooperation between the MoEYS, especially the Directorate
General of Higher Education (DGHE), and other ministries with higher education in their
portfolios, are “limited to tasks such as selection of government-funded scholarship students,
provision of technical assistance on some specific courses and some policy dialogue” (Sen &
Ros, 2013, p. 6). The major decision-making on the technical aspects of higher education
remains by far in the hand of each supervising Ministry through “Prakas” (i.e. declarations),
which have jurisdiction over the HEIs they supervise, and in some cases they are brought up
to the levels of the Prime Minister through “Anukret” (i.e. sub-decrees) or the King through
“Royal Kret” (royal decrees), which are “sub-sector-wide” in coverage. Currently, the
governance of HEIs is in the authority of 16 different ministries/central agencies, with the
vast majority of them under the supervision of two important ministries—MoEYS and MoLVT.
The former supervises the biggest number (73) of HEIs, whereas the MoLVT supervises 25.
The rest thinly spread amongst other 14 ministries/agencies, including the National Bank of
Cambodia, the Ministry of Industry, Mine and Energy, and the Ministry of Public Works and
Transport.

3.2

Other public structures and mechanisms

There are some other public structures and mechanisms for quality assurance and system
level coordination too. In October 2004, the ACC issued a decision on credit and credit
transfer systems which provides a framework for more flexible study, including on the parttime basis, and student transfer from one institution to another. In March 2014, the
government passed the CNQF, which covers both academic and vocational/ technical training
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streams. The sub-decree divides education into eight different levels, and higher education
into four, i.e., from Level 5—the Associate degree/high diploma. Since its operation, it has
eased credit transfer between academic and vocational/technical HEIs, created a mechanism
for recognition of prior learning and enhanced lifelong learning through establishing
pathways from one level to the next.
The 2007 Law on Education stipulates that the Supreme National Council of Education
(SNCE), directly under the Cabinet of the Prime Minister, shall be created. This body is yet to
be established, and perhaps its existence may ensure and promote coordination and
cooperation amongst ministries/agencies responsible for education, training, and industry if
it is properly formulated and empowered and has a strong leadership.
During the pre-war period, Cambodia adopted the professorship system, but this ceased
to exist during the inter-war period. In 2010–11, the MAFF and the Ministry of Health (MoH)
pushed for the issuance of sub-decrees on academic promotion in their respective fields. As a
result, some of their senior staff, including those of the Royal University of Agriculture (RUA)
and University of Health Sciences (UHS), were appointed professors. In 2011, the MoEYS
pushed for academic promotion too and sent a draft policy to the CoM, which returned it to
the MoEYS and requested it to prepare a policy on academic promotion in all fields of study,
and this culminated in the promulgation of the Royal Decree on Professorial Ranking in
January 2013. Several pending instruments need to be passed and mechanisms prepared to
implement the royal decree. To date, the royal decree is very much dormant.
Unlike practices in some countries in the region, the process of granting and assessment
of professorship under the existing decree is very centralised in Cambodia. The decree
determines the criteria for each rank of professorship and mandates the creation of the
National Council for Granting Professorship (NCP) to approve this ranking. The NCP shall be
led by a deputy prime minister and be composed as follows:
•

a deputy prime minister (chair);

•

the minister of MoEYS (permanent vice-chair);

•

a secretary of state from CoM (vice-chair);

•

a secretary of state from MoEYS (vice-chair);

•

a secretary of state from MoLVT (vice-chair);

•

two representatives from concerned ministries/agencies (members); and

•

three professor representatives from concerned disciplines (nominated by concerned
ministries/agencies) (members).
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The day-to-day operation of the NCP shall be done by its secretariat. The secretariat of
the NCP will be located in the MoEYS and led by a secretariat general and a few deputies and
shall be assisted by a few specialised committees. Applicants who wish to become professors
(ranging from assistant to full professor) shall apply to the NCP for assessment. The NCP shall
then prepare an assessment committee comprising individuals from HEIs of the concerned
ministries/agencies to assess the applicants’ eligibility once a year. The assessment
committees shall forward their assessment results to the NCP for final approval. However,
the new minister of education, who was first appointed in 2013 and re-appointed in 2018,
suggested that the process should be carried out by individual HEIs. Not much has happened
in the past five years, including the establishment of the NCP and its associated committees
and secretariat. Until today, there has been no individual HEI that has adopted the policy on
professorship yet. Apart from the two disciplines of health and agriculture, there is no
professor appointed for other disciplines.

3.3
Other stakeholder structures and participation in system
governance
Due to the entrenched history of centralisation and top-down decision-making and the
influence of the neoliberal order, higher education system level governance is generally
perceived to be the responsibility of supervising ministries/agencies and shaped partly by
foreign ‘development partners’ and the principle of demand and supply of the market
exchange. Participation from non-state stakeholders is quite limited. Nevertheless, some
mechanisms that allow for their participation exist. The Education Sector Technical Working
Group provides a broad policy dialogue and information sharing forum for relevant
stakeholders, including international/local NGOs working on education. The establishment of
the Sub-sector Technical Working Group on Higher Education (TWG-HE) in 2013 has further
shaped participation from non-state stakeholders, although the number of meetings has
been few in the past few years. It provides a regular platform for policy dialogue and
information sharing between the MoEYS, especially the DHE and DSR, other government
agencies responsible for education and training, local and international NGOs/institutions
working on higher education, university representatives such as the Cambodian Higher
Education Association (CHEA) and Rector Council of Cambodia (RCC) and the private sector.
The CHEA, established in 2004 as a non-governmental body, is the sole private higher
education association in Cambodia. In its first mandate the association had only 13 members,
and as of 2017 it had some 80 members, of which around 50 were private high schools. The
association envisions strengthening higher education quality, particularly of the private HEIs,
through the exchange of information and ideas, and promoting its members’ interests. As
discussed earlier, a CHEA representative is often invited to higher education meetings
organised by the DHE, ACC or the MoEYS and vice versa. Given that they are chaired and
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participated by quite influential individuals, they also have occasional access to and
discussion with the Prime Minister and the Ministry of Economy and Finance (MEF). While its
contribution to higher education quality enhancement is rarely examined, some observers
raise some doubts over its contribution (see Feuer, 2016; Ford, 2006).
In August 2014, the RCC was established to strengthen cooperation and development
amongst and to improve education quality in Cambodian public HEIs. The initial 12 member
universities/institutes were made up of eight Phnom Penh-based HEIs (of which five are
under MoEYS supervision) and four provincial HEIs (all under MoEYS supervision). Currently,
there are 18 member HEIs. The council is made up of the rectors/directors of the
participating HEIs as members and one secretary general, rotating amongst the
rectors/directors, with a mandate of two years. According to the decision which establishes
the council, its roles and responsibilities are, amongst others,
•

to improve the equality of higher education;

•

discuss and find solutions to challenges each HEI faces;

•

study about higher education development outside Cambodia to improve Cambodian
HEIs;

•

organise national and international workshops or conferences;

•

and seek for technical support from partners to improve higher education (MoEYS,
2014).

Since its inception, a number of meetings (some presided over by the Minister of
Education, Youth and Sport and participated by a representative of DGHE) are conducted
annually. However, it seems that the council has yet to do anything substantial altogether for
the advancement of higher education. In July 2017, Magnus 7 (M7), a loose alliance of the
seven oldest universities and an agriculture institute all based in Phnom Penh was
established. According to the MoU, M7 promises to
•

foster the culture of academic excellence to achieve success and to serve the public
interests;

•

foster the collective action for civic engagement and social responsibility; and

•

provide a forum for ideas and wisdom sharing to advance human understanding.

Nevertheless, how and how much the MoU will be translated into action at all is still yet
to be seen, although to date nothing significant has ever happened.
Other important student and teacher bodies include the Cambodian Independent
Teachers’ Association (CITA) and HEI-based student associations. Unlike CHEA, their
12

participation in the system-level governance is even more limited. CITA was created in 2000
and formally recognised in 2001. It claims to have over 9,000 members and, unlike CHEA,
works mostly on advocacy and awareness raising and on a wider range of issues rather than
specifically on higher education. Generally, there is one relatively inclusive student
association at individual institutions, especially public HEIs, established mainly for information
sharing amongst students and promotion of students’ social participation and community
services, and it is not customary for Cambodian student associations to participate in systemlevel governance, not even institutional level governance. Such a student association is run by
a student body, which is elected by students or student representatives from the respective
HEI.

4.

Pre-higher education system
4.1

Overview of primary and secondary education

According to the table in Annex 1 primary education is the only foundation to secondary
education or vocational education. Primary education is also classified as compulsory
education, provided for children from 6 years old. It starts from grade 1 to grade 6. The
curriculum is prepared by MoEYS and provides textbooks for all subjects of the curriculum. All
primary schools will use the same curriculum and textbooks to provide primary training.
The table 1 below shows the number of primary schools and students enrolled in
academic years 2019-2020 including public and private schools under the supervision of
MoEYS.
Table 1: Number of Primary schools and student enrolment (2019-2020)

Type of Primary
Schools

Number of Primary
Schools

1

Public

2

Private

No

Enrollment
Total

Girls

7,282

2,023,573

970,053 (47.9%)

574

137,637

N/A

General Secondary Education is divided into lower secondary education and upper
secondary education.
•

Lower Secondary Education is a compulsory education and under supervision by
MoEYS. It requires three years of study from grade 7 to grade 9. In the final of grade
9, there will be a final exam prepared by individual schools. Therefore, the students
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who pass in the final exam will be selected to continue to study at upper secondary
education.
•

Upper Secondary Education requires three years of study from grade 10 to grade 12
for general education. It also provides technical education at some upper secondary 5
schools which will be aligned with the level 2 to level 4 of AQRF2. They are defined
respectively at 3 levels from technical and vocational certificate 1 to certificate 3.
What is more, there is a final examination at grade 12 for general education and at
the level 3 of technical education. For the general education exam, there are two
schemes: science (Annex 2.1) and social science (Annex 2.2), which are done on the
same date. Students who choose science schemes take exams in history, biology,
chemistry, foreign language (English or French), Khmer literature, physics, and
mathematics. However, students who choose a social science scheme take exams in
earth science and ecology, history, geography, foreign language (English or French),
mathematics, civics, and Khmer literature. Both final exams (general education and
technical education) prepared by MoEYS, provincial departments of education,
assisted by the Union of Youth Federations, and witnessed by the Anti-Corruption
Unit. Generally, students who get scores of 230 (slight change from year to year) are
awarded with High School Certificate (ស$%ប'តមធ+មសិក.ទុតិយភូ មិ) (Annex 2.3).

Table 2 indicates the number of schools and student enrolment in secondary education
both secondary school and upper secondary school in academic year 2019-2020 for general
education.
Table 2: Number of Secondary schools and student enrolment (2019-2020) for general education.

Type of Secondary
Schools

Number of
Secondary
Schools

Total

Girls

1

Public

1,791

953,680

508,899 (53%36)

2

Private

258

59,928

30,755 (51.31%)

No

Enrolment

Table 3 below shows the number of schools and student enrolment in upper
secondary school in the academic year 2019-2020 for technical education.

2

Asean Qualifications Reference Framework. Available at the following link: https://asean.org/wpcontent/uploads/2017/03/AQRF-Referencing-Guidelines-2020-Final.pdf
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Table 3 Number of Secondary schools and Student enrolment (2019-2020) for technical education.

Type of Secondary
Schools

Number of
Upper Secondary
Schools

Total

Girls

Public

16

2,717

1,042 (38.35%)

No

1

4.2

Enrolment

Overview of Vocational and Technical Education

Technical and Vocational Education and Training (TVET) serves multiple purposes. A key
purpose is preparation of youth for work. This takes the form of learning and developing
work related skills and mastery of underlying knowledge and scientific principles. Work is
broadly defined and therefore refers to both formal employment and self-employment. To
support self-employment, TVET curricula often include entrepreneurship training. Related to
this is the social reproduction and transformation of occupational and vocational practices.
TVET today has the responsibility of re-skilling such workers to enable them find and get
back to work Apart from providing work related education, TVET is also a site for personal
development and emancipation. These concerns the development of those personal
capacities that relate to realizing one’s full potential with regard to paid or self-employment,
occupational interests, and life goals outside of work. At the same time TVET seeks to enable
individuals to overcome disadvantages due to circumstances of birth or prior educational
experiences. From a development point of view, TVET facilitates economic growth by
increasing the productivity of workers. The returns from increased output far exceed the
costs of training, direct and indirect, leading to economic growth. TVET, like any other form
of education, also facilitates socioeconomic development by enhancing the capacity of
individuals to adopt practices that are socially worthwhile. As a form of education similar to
all others, TVET aims to develop the broad range of personal capabilities that characterise an
educated person. Thus, the provision of broad-based knowledge seeks to ensure criticcreative thinking. TVET also aims at developing capacities for effective communication and
effective interpersonal relations.
Table 4 Number of Technical and Vocational Education and Training (TVET) Institutions and Student enrolment3

No

1

3

Type of (TVET)

Number of (TVET)

Institutes

Institutes

Public TVET

38

Enrolment

43,171

Source: TVET MIS 2018-2019
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Type of (TVET)

Number of (TVET)

Institutes

Institutes

2

Private TVET

21

6,141

3

NGOs

7

2,168

66

51,480

No

Total

5.

Enrolment

Access to higher education
5.1

Access qualifications

There are two main streams of access qualification into higher education—general
stream and technical and vocational stream. First, students could be enrolled into higher
education if they finish their upper secondary school and are awarded with high school
certificate “ស$%ប'តមធ+មសិក.ទុតិយភូ មិ” (Annex 2.3) “ស$%ប'តមធ+មសិក.ទុតិយភូ មិ
បំេពញវ ;<=” (Annex 2.4) / “ស$%ប'តបេច? កេទស និង វ ;<=ជីវៈក'មិត៣” (Annex 2.5)” (grade
12th) of general stream. Second, according to Cambodia Qualifications Framework (CQF),
students who hold certificate level 3 “ស$%ប'តវ ;<=ជីវៈក'មិត៣” (C3) of technical and
vocational education and training (TVET) stream in Cambodia have equivalent qualification to
the upper secondary school completion in general education and that they could be enrolled
into higher education of the academic stream.

5.2

Specific admission requirements

In terms of the admissions requirements of Cambodia’s higher education, the successful
completion of a high school certificate is not the only pathway; it is merely the primary route.
Overall, there are two types of admissions: scholarship and fee-paying. Scholarships, (and
government scholarships through the Ministry of Education, Youth and Sport (MoEYS) in
particular) are provided based on five main priorities: (1) merit, (2) gender, (3) poverty, (4)
geographical location, and (5) physical disability. To apply for government scholarships,
students must choose any two majors (as their first and second priorities) in any higher
education institutions of their interest listed in MoEYS booklet and apply through the
Department of Higher Education (DHE) in the second semester of grade 12th of each
respective academic year. The application process starts in mid-March and lasts until the end
of May.
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Table 5 Number of HEIs under the control of relevant ministries4

N

Ministries/Institutions

Private

Total

1

Ministry of Education, Youth and Sport

13

67

80

2

Ministry of Labour and Vocational Training

12

13

25

3

Ministry of National Defence

5

0

5

4

Ministry of Cult and Religion

3

0

3

5

Ministry of Agriculture, Forestry and Fisheries

3

0

3

6

Ministry of Health

2

0

2

7

Ministry of Culture and Fine Arts

1

0

1

8

Ministry of Interior

1

0

1

9

Office of the Council of Ministers

1

0

1

10

Ministry of Public Work and Transport

1

0

1

11

National Bank of Cambodia

1

0

1

1

0

1

12

Ministry of Social Affairs Veterans and Youth
Rehabilitation

13

Ministry of Mines and Energy

1

0

1

14

Ministry of Posts and Telecommunications

1

0

1

15

Ministry of Economy and Finance

1

0

1

1

0

1

48

80

128

16

Ministry of Land Management, Urban Planning and
Construction
Total

4

State

Source: MoEYS, 2021
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Cambodian Higher Education can be considered as binary due to the provisions of many
HEIs and a range of HE programmes. The minimum common access requirements for higher
education in Cambodia is the high school diploma for Bachelor’s degree and the certificate of
participation of Grade 12 national examination for the Associate degree. The latter case
refers to the students who took the national examination to get the high school diploma, but
they fail; thus, they can be admitted to Higher Education with an Associate’s degree if they
intend. The selection of scholarship fellows is mostly grounded in the students’ performance
on the high school examination. However, to be enrolled into STEM majors at some
prestigious HEIs—such as engineering at the Institute of Technology of Cambodia (ITC) and
health science at the University of Health Science (UHS) – students must take the entrance
examination. To be accepted into the ITC, students need to take an exam on advanced
mathematics, physics, chemistry, and logic. To be enrolled into UHS, students need to take an
exam on mathematics, chemistry, and biology. Each applicant is eligible to win only one
government scholarship at a time (either the first or second priority, depending on their
grade obtained on the high school examination or the entrance examination). Moreover,
each applicant can apply for more than two scholarship priorities for which they are eligible
(poor, female, rural, and disable).
The second type of admission entails fee-paying. Students who passed the high school
examination and do not receive a government scholarship, yet wish to pursue higher
education, can be admitted through a fee-paying scheme at either public or private higher
education institutions. In the academic year 2017–2018, of the 168,242 students with a
Bachelor’s degree, there were 143,605 (about 85%) enrolled under the fee-paying scheme.
Most private higher education institutions are providing a similarly narrow range of courses
that require little capital investment at the expense of fields that are vital for the country’s
economic growth.
With either type (scholarship or fee-paying), students are admitted based on two main
methods: their scores on grade 12th national examination and the institution’s entrance
examination. With the first method, if the students passed the grade-12th national
examination and got a passing grade on the subjects required for enrolling in a certain major,
they do not need to take the entrance examination. However, they need to take the entrance
examination if they pass the grade 12th examination but receive a failing grade for one of the
required subjects. For example, if a student passes high school examination and gets a
passing grade for mathematics and physics, she/he could be enrolled in a mathematics major
in higher education without taking the entrance examination. However, a student needs to
take the entrance examination if she/he receives a failing grade in science or mathematics on
the grade 12th national examination. Students need to take the entrance examination if they
want to be enrolled in a major that requires subjects; they did not take the high school
examination.
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6.

Types of higher education institutions

In Cambodia, there are two main types of higher education institutions. They are
Universities and Institutes. Another type that was approved by the MoEYS was Colleges, but
it runs very narrow in Cambodia. Therefore, the following description of higher education
institutions is only for the former two.

6.1

Universities

Regulation and criteria for the establishment of higher education institutions

Public legal entities, private legal entities who wish to establish higher education institutions
must respect and fulfil the following criteria:
•

Identification of names, symbols, and types of higher education institutions

•

Mission statement of higher education institutions

•

Governance and management

•

Curriculum development and teaching

•

Organising administrative staff and teaching staff

•

Organising buildings’ location and physical facilities

•

Strategic and financial planning

For the educational programs, each HEI shall have at the minimum the undergraduate
program, and if a master or PhD program is further aimed into the future, each HEI has to ask
for the license again. Otherwise, all program requirements like license from the Ministry of
Education, list of teachers and qualification and the course syllabi for all levels of education
(Undergraduate, Master and PhD) must be submitted to the MoEYS at once.

6.2

Professional higher education institutions

The formal TVET System under the Ministry of labour and vocational training comprises
38 TVET institutions. There are 17 Provincial Training Centres (including 1 specialised college,
namely JVC Technical College), 21 Polytechnics/Institutes (5 Regional Polytechnics Institutes).
Other than the higher educational programs, short courses are currently offered by MoLVT to
provide students/trainee basic skills (3-6 months duration). Certificate courses at 3 levels are
also provided (in Khmer: វ ;$%បណGប'តក'មិត៣), requiring at entry point grade 9 or bridging
skills. Higher Diploma Programs (in Khmer: វ ;$%បណGប'ត<ន់ខJស់) of 2 years requiring Grade
12 or completion of the 3 Certificate levels. For the Bachelor Programs of 4 years, it requires
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Grade 12 or 2 years after completion of Higher Diploma levels. And Master Programs of 2
years after completion of Bachelor’s degree (in Khmer: ស$%ប'ត បរ ;$%ប'ត).

7.

Higher education programs and qualifications

As stated in section 6, there are only two main types of HEIs in Cambodia. Thus, the
following programs and qualifications are described for only University (Academic) and
Institutions (Profession Education). The former comprises 4 levels, namely (1) Associate
degree, (2) Bachelor’s Degree, (3) Master’s Degree and (4) Doctoral (PhD) degree. Whereas
the later comprises 8 levels including (1) Technical and Vocational Certificate, (2) Technical
and Vocational Certificate 1, (3) Technical and Vocational Certificate 2, (4) Technical and
Vocational Certificate 3, (5) Higher Diploma of Technology/Business Education, (6) Bachelor’s
Degree of Technology/Business Education, (7) Master’s Degree of Technology/Business
Education, and (8) Doctoral Degree of Technology/Business Education. See Table 9 for the
summary and equivalent programs for the two types of HEIs programs.

7.1

University education programs and qualifications

7.1.1. Associate degree (ស"#ប%ត បរ ("#ប%តរង)
Training Programs
An Associate degree needs to study for a period of two years or approximately and
requires a minimum of 60 credits of higher education. An Associate degree is intended to
develop students’ knowledge and abilities to effort in an administrative or professional field
with minimal specialisation requirements and to provide an overall theoretical knowledge
base for further study.
The mechanisms to achieve these knowledge and skills are significant, although the
emphasis on general knowledge or professional knowledge differs depending on the majors
being studied. Associate degrees related to the field of training must provide adequate
knowledge and skills as needed, and generally consist of at least 50% of the whole
educational program.
Subjects for Associate degrees must be designed to be relevant to the undergraduate
program, but not totally identical. These subjects are different in scope depending on the
educational program, but must be sufficient to provide a basis for pursuing a related
Bachelor’s Degree.
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The Associate degree qualification provides general basic orientation for an entry into
specialised occupations in the professional field and provides guidance on the basis of any
subject.
The person who receives this qualification
Person with this level of qualification must have:

•

Knowledge of processes and theories in the field of study, including regulatory
procedures and practices regarding their field of practice.

•

Ability to apply ideas, theories, and processes to find solutions to problems related to
the work or skill based on clear analysis

•

Ability to effectively implement job responsibilities

•

Ability to interpret and evaluate qualitative and quantitative data and present
conclusions through oral presentation and writing using appropriate information and
communication technology.

Person with this level of qualification must:

•

Use knowledge and skills to solve problems in the field of study with little need for
guidance, but limited understanding of knowledge and how to solve those problems
that can influence the analysis and interpretation of that knowledge

•

Try to find advice from appropriate sources as needed

•

Take the initiative to plan to increase their knowledge and skills

•

Think and act independently, but also interactively in teams or helpful teamwork to
accomplish common goals

•

Recognise the impact on the actions of others and estimate the appropriateness of
those activities, respecting the principles of morality and ethics, and accepting
responsibility for any actions taken by individuals.

Learning Outcomes
Knowledge:

•

Overall understanding of the field of study and having a clear and in-depth knowledge
of a number of key points, including main theories, concepts and principles

•

Understand the importance of research and current issues
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•

For educational programs that provide students with access to professional or
occupational careers, knowledge of current developments in the implementation of
technical requirements and regulations in the professional field.

Cognitive Skills

•

Be able to analyse and interpret technical information and research and be able to
use that information to solve problems

•

Be able to examine essential issues that arise frequently, solve those problems, and
come up with new methods using relevant knowledge and theory

•

Comprehend and distinguish the concepts and theories of the subjects and apply
those concepts and theories in the context of work and study

•

Understand the nature of knowledge in the field of study and be able to use that
knowledge to analyse and solve problems

•

In vocational education programs, technical and vocational knowledge can be used to
analyse and solve problems with minimal instructional needs and to understand and
explain the consequences of decisions.

Interpersonal skills and responsibilities:

•

Think and act independently but also interactively in a team or group work to achieve
common goals

•

Identify weaknesses in their knowledge and skills and make practical plans to learn
more

•

Responsible for personal and group activities

•

Understand and strictly abide by regulations and ethics

•

Understand the impact on the actions of others and estimate the appropriateness of
those activities, considering the possible consequences.

Arithmetic, Information Technology and Communication:

•

Be able to use mathematical and general statistics methods to analyse and solve
problems

•

Communicate effectively in speaking, writing, reasoning, analysis, and making
accurate and conclusive conclusions

•

Use information and communication technology to analyse problems and evidence
obtained and to present effectively.
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Study Port for Qualification

General candidates must have a high school diploma or equivalent, which includes a
certificate of basic education or three technical and vocational degrees. The admission to an
Associate degree does not require candidates to have prior work experience. Applicants with
a basic school year certificate are required to transfer credit.
Associate degree is a qualification that requires a two-year study after the 12th grade.
Therefore, the Associate degree program can be organised through a single major or a
multidisciplinary field and must include some of the necessary general work skills through an
oriented subject.
There are many study options that are available to get an undergraduate degree. The
preferred course of study is through continuing education in a Bachelor's degree program in
the field of study corresponding to a core subject for no more than two additional years with
a limited number of credits. Another option is to pursue a Bachelor's degree in a related field
or other field with less or similar credits.

7.1.2. Bachelor’s degree (ស"#ប%ត បរ ("#ប%ត)
Training Program

Bachelor’s degree requires candidates to complete at least 120 credits and is usually
required to study (full-time) for 4 years or equivalent. The study may vary depending on the
subject and each educational programme. Although all undergraduate courses require a
minimum of 120 credits through in-class study, the number of credits may increase
depending on the requirements of the study in different professions. For a Bachelor’s degree
in a specialty with a long-term training program, additional credit is provided to confirm that
the subject has a high study requirement.
Undergraduate educational programs are designed to develop a broad understanding of
each skill, along with in-depth study of the latest developments and research. Students need
to understand key knowledge and theories in other majors.
A Bachelor’s degree is a qualification for an entry into a profession that requires a great
skill, and the educational program must develop both knowledge and skills to operate in
those professions, as well as a knowledge base, theory and practice, and research to pursue
further studies.
The person who receives this qualification
The persons with this level of qualification must have:
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•

Extensive systematic and interconnected knowledge in the field of study as well as
relevant theories and principles

•

Ability to observe and find solutions to complex problems using knowledge gained
from the study of their skills and related fields with minimal guidance

•

Ability to use mathematical and statistical formulas to analyse and solve complex
problems and to select and use the most appropriate mechanisms to present the
other results

•

For vocational educational programs, the knowledge and skills acquired is the
response that is effective to the real practice of each skill.

Learning Outcomes
Knowledge:

•

Wide systematic and interconnected knowledge in the field of study as well as
relevant theories and principles

•

Comprehend knowledge and theories regarding various education or other
professional fields for vocational educational programs

•

Understand the latest major developments in the field of study, including analytical
knowledge of current research related to problem solving and knowledge
enhancement

•

In the educational program which is designed for the Bachelor of Technology,
students need to understand the conventions, regulations and technical
requirements, as well as how to improve the above issues in response to social
change.

Cognitive Skill:

•

Be able to observe, understand and evaluate new information, ideas and evidence
from various sources and make inferences about events and problems that arise with
the need for minimal guidance

•

Able to observe complex problems, suggest and create new solutions through the use
of knowledge and experience in their skill

•

Can apply those skills and knowledge in the profession and in general education
related to the study. In the field of vocational education, students might apply the
appropriate general procedures, but must clearly define the environment that
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requires the development of new solutions, all of which need to be addressed and
developed through theory and practice.
Interpersonal skills and responsibilities:

•

Participate with the team and find solutions to problems that arise, whether as a
leader or as a team member

•

Perform leadership work in uncertain situations that require new solutions

•

Take the initiative to identify issues that require attention and be able to address
them appropriately, whether in individual or group work

•

Be responsible for their studies and be able to find and use new means of information
or analysis techniques to meet the needs of their studies

•

Be able to self-study to continue to study to the next level

•

Practice teamwork and interpersonal skills that are appropriate to their job

•

Solve ethical and professional issues related to judging values and ethics that are
sensitive to others in accordance with the basic values and professional ethics.

Arithmetic, Information Technology and Communication Skills:

•

Make good use of information and communication technology to collect, interpret
and disseminate information and ideas

•

Select mathematical or statistical methods to be used in interpreting information data
and presenting solutions when examining problems

•

Communicate effectively both orally and in writing, selecting and using appropriate
presentation formats for different events and participants.

Study Port for Qualification

Candidates must have a high school diploma or equivalent, including Associate degree,
technical and vocational degree 3 (level 4) or Associate degree / Technical degree (level 5).
Applicants with an Associate degree or Associate degree in technical / specialisation are
required to transfer credit. Admission to a Bachelor's degree does not require candidates to
have prior work experience.
Bachelor’s degree is a qualification that is studied for 4 years after 12th grade.
Consequently, training programs can be organised through a single major or a
multidisciplinary field and must include some of the necessary general work skills through an
oriented subject.

25

Undergraduate training programs include:

•

4 or 5 years or more of vocational training that trains students with the practical skills
and techniques to apply them effectively in the profession

•

A combination of different special educational programs or two overlapping degree
programs allow students to combine the subjects in both majors and earn a
Bachelor’s degree in less time than studying in separate subjects.

A Bachelor’s degree is a degree that allows students to pursue a Master’s degree.

7.1.3. Master’s degree (ស"#ប%ត បរ ("#ប%ត*ន់ខ.ស់)
Training Program

Master’s degrees are generally required to complete after a Bachelor's degree for at
least two years for full-time study and up to six or eight years for part-time study with a total
of at least 45-57 credits. For the Master Program, there is no Bachelor-Master integrated
(long cycle) existing in Cambodia.
The Master’s degree was established with the aim of providing higher education and
skills in both general and vocational education to students who have completed a Bachelor's
degree with higher academic results, which generally requires an average of a total grade
point average from 2.5 up.
Master’s degrees, which focus on vocational training, must be integrated into the higher
education and independent project writing program by applying the knowledge to address
issues in their professions.
Postgraduate training can be done in the following three ways:
A. Master’s Degree through Subject Study

Training is conducted through the study of all subjects based on written and/or oral
exams for graduation. This training program requires students to study in classrooms and can
study in small groups on all subjects and may require research projects on any subject. The
postgraduate program through the subject study requires students to study at least 39
credits, total credits and 6 credits on research projects or 45 credits for students who do not
have a research project.
B. Master’s Degree through Subject Study and Research

Training is conducted through subject study and research reporting, and graduation is
based on written and/or oral exams and report results. The Master’s degree program
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through research requires students to study at least 33 credits of the total number of credits
and 12 credits in the research report.
C. Master’s Degree through Research

The training is focused on research and graduation is based on a research thesis. This
training program requires students to study only some basic subjects, such as research
methods, etc., and does not require students to study in the classroom, take exams or do
other work. Assessing student progress is done through a mentor who oversees and guides
students from the beginning to the end. The postgraduate program through research must
have 12 credits in subjects related to research methods to write a thesis or other subjects,
depending on the requirements of the higher education institution and at least 33 credits in
the thesis.
The person who receives this qualification
Persons with this level of qualification must have:

•

An in-depth understanding of theories, research and new developments in the field of
profession and the consequences of those developments aimed at maintaining
knowledge in the field in which they are studying

•

Understand and be able to apply research and inquiry methods that are specific to
the field of study or professional practice, and apply those methods to complete
necessary research studies or to plan projects in the professional field

•

Ability to synthesize and apply the results of recent research and development in the
field to their professional skills in analysing, developing and experimenting with
hypotheses and proposing solutions to issues related to theory and practice

•

Ability to present the results of advanced study and research through the publication
of a dissemination document to the community of scholars, experts and stakeholders.

Learning Outcomes
Knowledge:

•

Have a clear knowledge of the main points of the subject and education, including
new concepts, principles, theories and practices related to the process of learning and
practice in the professional field

•

Have a thorough understanding of one or more complex areas of their specialisation
related to theory, research and practice
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•

Understand how new knowledge is established and applied and the impact of new
research on knowledge in one's field as well as on professional practice

•

Recognise new regional and international rules that may affect the professionalism
associated with changes in future implementation of these rules.

Cognitive Skill

•

Be able to apply both theoretical and practical knowledge to solve new, unique and
unpredictable problems in study and professional skills, and be able to create inspired
solutions to problems and events

•

Be able to make reasonable and reliable judgments in situations where information is
inadequate and unclear

•

Synthesize and use published study materials or other professional reports and
generate important new ideas and combine them to create more new knowledge

•

Use general research and specialised research techniques in creative analysis of
complex issues and be able to draw conclusions and make proposals related to their
field of education and profession

•

Design and implementation of large-scale research projects as part of an independent
study by applying knowledge, theory, practice, and research techniques to draw
important conclusions in addition to existing professional knowledge and practice.

Interpersonal skills and responsibilities

•

Initiate ideas to find and solve creative problems and complex situations that arise in
the context of their studies and profession. When additional information and skills are
needed, students are able to take action to seek information and apply additional
skills independently

•

Take responsibility for their own tasks and cooperate with other members to resolve
all situations and issues, implement leadership skills, both formal and informal, as
necessary

•

Solve consistently and thoroughly complex problems in vocational education and
training.

Arithmetic, Information Technology and Communication:

•

Communicate effectively and appropriately with stakeholders in their profession as
well as in the community as a whole through both formal and informal reports and
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presentations and through educational publications such as thesis or report of a
research project.
•

Be able to compile statistics, data and widely use information and communication
technology to observe any problems that may arise and can present their conclusions
and suggestions to relevant parties.

Study Port for Qualification

Applicants who wish to pursue a Master’s degree must demonstrate the ability to pursue
a higher degree in the requested skills. There are several study options to qualify for this
qualification. These learning pathways vary according to the approach of each educational
program and the relevant procedures. In general, training programs that focus on basic
research require candidates to be research-based, while training programs that focus on
basic education are more comprehensive and easier to select candidates.
Due to the variety of study pathways and qualification methods, the duration of the
study also varies accordingly. However, most Master’s degrees require two years of study in
addition to a Bachelor's degree of four years or more.

7.1.4. Doctoral degree (ស"#ប%ត បណ0ិត)
Training Programs

The PhD program requires a total of a minimum of 45 credits for advanced study plus a
specialised thesis, which usually requires a minimum of 3 to 6 years of research for full-time
study and 8-year research period of part-time study or similar. period after obtaining a
Master’s degree.
The Doctoral program structure, which focuses primarily on independent research in a
particular field offered by a number of institutions, requires a total of at least 12 credits, plus
a large-scale research dissertation writing.
There are many types of Doctoral educational programs, depending on the organisation
or savings of the research and study. Doctoral degrees in the Kingdom of Cambodia are
divided into three as following:
Doctoral Degree in Research: is the highest level of higher education that is awarded to
an individual based on the recognition of outstanding achievements in both research
methods and research results that can be published in scientific journals, as well as
contributing to research for the creation of new knowledge and practices. This type of
educational program usually followed a Master’s degree in research based on research work
under supervision. Some exceptions may apply for each university depending on their
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internal regulation, for example, if the candidate bears a non-research Master’s Degree, but
is full of experience related to their research topic, She/He can be admitted to the Doctoral
degree in research.
Professional Doctorate Degree: is the highest level of higher education awarded to a
person who has studied a specialty such as medicine, dentistry, engineering, education,
business and fine arts. The candidates with this type of degree complete the main job and
compile the knowledge gained from the study and work experience according to the method.
This type of Doctoral education program is usually followed by a Master’s degree, which
combines academic work and research.
The person who receives this qualification
The person who receives this qualification must:

•

In-depth understanding of key points of knowledge and advanced research in general
education or in vocational skills

•

Understanding the real problems and identifying the root causes of those problems
for current practice and generally accepted conclusions

•

Knowledge related to the synthesis of research theories in related skills, the creation
and interpretation of new knowledge through research or the application of theory
and research to make a significant contribution to professional practice

•

A clear understanding of research techniques that can be applied to relevant study
skills

•

Ability to compile research results conducted in research thesis or research project
reports and in published articles as a reference for study or for other professions.
Learning Outcomes
Knowledge:

•

Have a clear understanding of the key points of knowledge in education or
professional skills

•

Understand the latest developments in their professional skills, including problems
with research techniques and key challenges in developing generally accepted
conclusions

•

Have a clear knowledge of the development of related skills that influence
professional practice.
Cognitive Skill

30

•

Be able to use theoretical insights and observation techniques to creatively analyse
important events and issues, as well as develop new solutions to those problems

•

Be able to synthesize research and theoretical writing and be able to develop
innovative new insights based on the integration of ideas both inside and outside of
their higher education

•

Be able to organise and lead important research or development projects.
Interpersonal skill and responsibilities

•

Act appropriately with great initiative in professional activities

•

Take high responsibility for their activities, evaluate and improve their work efficiency
by getting real feedback and planning for improvement

•

Facilitate and enhance cooperation in teamwork activities and effectively implement
leadership in complex social and professional environments.
Arithmetic, Information Technology and Communication

•

Communicate effectively and appropriately with stakeholders in general and
vocational education, as well as in the community, through formal and informal
reports and presentations, and through publications in general and vocational
education, such as thesis or project reports on any important and complex issues

•

Effectively calculate and utilise mathematical and statistical data and make extensive
use of information and communication technology to observe problems and present
conclusions and recommendations.

Study Port for Qualification

General candidates must have a Master’s degree and be expected to demonstrate the
potential for pursuing a Doctoral degree in the requested field of study. In some cases,
candidates can continue their studies from a Master’s degree to a doctorate, even if they
have not yet received a Master’s degree. For some PhD programs, professional experience is
a key requirement if their academic background doesn’t fit the applying PhD program.
As candidates have different types of knowledge and related skills, the duration of study
also varies accordingly.
However, most Doctoral research programs require three to six years of full-time study.
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7.2

Institute (TVET) education programs and qualifications

The characteristics and expected study results at each qualification level of the Technical
and Vocational Education and Training focus on capacity building based on the criteria set out
in accredited training programs or courses. The available qualifications in Technical and
Vocational Education and Training are based on the competencies defined in the
competency-based study package or the competency test package which is officially
approved. The following are the characteristics of each training program.

( # បណ3ប%តវ*
( 4 ជីវៈ)
7.2.1. Professional Certificate (in Khmer: វ"
This training program requires students to practice more than presenting in the
classroom until they are able to meet the conditions set out in the training program. This
training program requires full-time students to study for 4 months or 6 months in accordance
with the actual needs of the training program.

( # បណ3ប%តបេច: កេទស
7.2.2. Technical and Vocational Certificate 1 (វ"
( 4 ជីវៈក%មិត១)
និង វ*
This training program requires students to practice rather than present in the classroom
until they are able to meet the conditions set out in the training program. This course
requires students to study for a full year, or equivalent.

( # បណ3ប%តបេច: កេទស
7.2.3. Technical and Vocational Certificate 2 (វ"
( 4 ជីវៈក%មិត២)
និង វ*
This training program is related to training activities, including practical activities in the
workshop or laboratory, and in-class presentations until the competencies are defined in the
program. Applicants who have completed Technical and Vocational degrees (2) are required
to have a full year of study or equivalent.

( # បណ3ប%តបេច: កេទស
7.2.4. Technical and Vocational Certificate 3 (វ"
( 4 ជីវៈក%មិត៣)
និង វ*
This training program is related to the training activities, including activities in the
workshop or laboratory and the presentation in the class until they have the ability defined in
the program. Applicants who have completed Level 4 qualification are required to study and
work full time for one year or equivalent after receiving Level 3 qualification, this qualification
is worth at least 30 credits.
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7.2.5. Associate degree
បេច: កេទស/ឯកេទស)

in

Technical/Specialisation

(បរ ("#ប%តរង

Training programs include the real practices of technical training, such as classroom
presentations, workshops, labs, internships, and work experience until candidates have
achieved the skills set out in the training program. Applicants who have completed Level 4 or
Higher Secondary Education are required to study and practice for 2 years or equivalent, with
a minimum of 60 credits or more than 30 credits of Level 4 Qualification.

7.2.6. Technology/Specialisation/Engineering
( កមC )
បេច: កេទស/ឯកេទស/វសB

Certificate

(បរ ("#ប%ត

The training program of the Bachelor’s degree of Technology/Specialisation/Engineering
is systematic and a continuous demonstration of knowledge, ideas, principles, perspectives,
and most importantly research methods and problem-solving techniques on key recognised
topics. At this level it is important to develop general theoretical skills to conduct in-depth
research, evaluate new information, concepts, perspectives and evidence from common
sources in the main subjects of the Bachelor's degree. Candidates must study at least 120
credits after high school for 4 years or equivalent.
The Bachelor of Technology/Specialisation program is designed to develop industry
knowledge and professional skills, with an in-depth analysis of recent developments and
research, and to be able to apply the knowledge and skills to train others in their field.
Bachelor’s degree of Technology/Specialisation/Engineering is a basic qualification for
Technical and Vocational Education and Training in technology, management and vocational
training, and the study helps to develop knowledge and skills in areas related to the
development of knowledge and skills in the implementation of educational strategies. This
program requires high education and experience in practical training situations. The program
incorporates the necessary skills and knowledge to practice in business and career to become
effective teachers and trainers, and theoretical, practical, and research knowledge to pursue
further studies.

7.2.7.
Master
of
(
(បរ ("#ប%ត*ន់ខ.ស់បេច: ក វទD/ឯកេទស)

Technology/Specialisation

The training program of Master’s degree of Technology/Specialisation, which focuses on
vocational training, should be incorporated into the higher education program and
independent project writing, with the knowledge learned to solve other issues in the
professional field.
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The Master’s degree of Technology/Specialisation in Technical and Vocational Education
and Training is an academic achievement that combines the study of key areas or concepts
related to professional practice in both theory and skills in a general context through study
on the subjects in classroom and research work as well as project writing.
Master’s degree of Technology/Specialisation is generally required to continue the study
at least 2 or 3 years for full-time study and up to 6 or 8 years for part-time study and total
credit at least 45-57 credits after completing a Bachelor’s degree of Technology /
Specialisation/Engineering.

7.2.8.
Doctor
(
(បណ0ិតែផG កបេច: ក វទD/ឯកេទស)

of

Technology/Specialisation

Doctoral degree program in Technology/Specialisation requires a minimum of 54 credits
for advanced study (the study in class in advanced subjects) plus a specialised thesis, which
usually requires a minimum of 3 to 6 years of research of full-time study and 8 years of parttime research or similar period after obtaining a Master’s degree in
Technology/Specialisation. The Doctoral program structure, which focuses primarily on
independent research in any of the majors offered by some institutions, requires a total of at
least 12 credits, plus a research dissertation writing.
The education program of Doctoral degree of Technology/Specialisation is primarily
related to the high knowledge and proficiency of the latest developments in essential and
innovative skills, interpretation and application of knowledge that provides more critical
concepts to develop any subjects, lessons or professionals. Doctoral education programs can
focus on independent research that results in a dissertation, in addition to existing
knowledge, or a combination of advanced study assignments with a professional thesis or
practical thesis.
Doctoral qualification of Technology/Specialisation in the field of technical and vocational
education and training is the result of a study that includes self-development and
comprehensive application of knowledge, theoretical, professional and specialised fields
and/or advanced specialties. PhD graduates in technology/specialisation have the ability to
create something new on their own through advanced personal study and research,
presenting issues related to the professional knowledge, which is created, and it must have
good quality to be used in the real practice.
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Table 6 Higher education programs, qualifications and their corresponding equivalence5

Levels

8

7

6

5

Technical & Vocational Education
and Training

Doctoral Degree of Technology/Business
Education
Master’s degree of Technology/Business
Education
Bachelor’s degree of Technology/Business
Education
Higher Diploma of Technology/Business
Education

Higher Education

Minimum Credit
Hours

Doctoral Degree

54

Master’s degree

45

Bachelor

120

Associate degree

60

4

Technical and Vocational Certificate 3

--

30

3

Technical and Vocational Certificate 2

--

30

2

Technical and Vocational Certificate 1

--

30

1

Professional Certificate

--

30

7.3

Organisation of academic year

Training programs at Higher Education of Cambodia vary from region to region, as well as
from one institution to another. The training is divided into two semesters per year for
Monday to Friday classes or weekend (Saturday & Sunday) classes. There are 45 hours for
each subject equal to 3 credits per semester. Generally, the training program by semester is
mostly for educational institutions in urban areas. Actually, for educational institutions in
rural areas, due to the lack of teachers, as well as some students being busy, consequently
some institutions have organised training programs as blocks or weekend classes. There are 3
weeks per course and 45 hours equal to 3 credits. In addition, some educational institutions

5

Adapted from the CQF, 2012
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have organised training courses in shifts, such as morning shifts, afternoon shifts and night
shifts, in which the break time is between 15 to 25 minutes.

8.

Grading and credit system

On November 19, 2014, ACC introduced a new declaration on the implementation of
Credit System and Credit Transfer. Since then, all higher education institutions have
implemented the new system.

8.1

Grading scale and system

As stated in the declaration N. 04/04 on the implementation of credit system and credit
transfer, grading system was provided as follows:
Table 7 Credit System, Credit Transfer & Grading System6

Mark obtained (%)

Grade

Grade point

Meaning

85-100

A

4.00

Excellent

80-84

B+

3.50

Very Good

70-79

B

3.00

Good

65-69

C+

2.50

Fairly Good

50-64

C

2.00

Fair

45-49

D

1.50

Poor

40-44

E

1.00

Very Poor

<40

F

0.00

Failure

The Grade point Average-GPA that is from 2.00 and over (GPA≥2) is considered a pass. The
formula to calculate GPA is as follows:

6

Source: ACC, 2004, p.69
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8.2

Credit system

The declaration N. 04/04 on the implementation of credit system and credit transfer was
introduced in 2004 by ACC. The declaration defined the key terms as follows7:

7

•

Credit system refers to the mechanism that facilitates part-time classes or the
combination of part-time and full-time classes while credit transfer refers to the way
that a HEI officially recognises credits of any courses that students successfully
finished in any HEIs.

•

There are two semesters in one academic year. One semester lasts for 15 weeks
excluding examination week.

•

Study activities are divided into three aspects: theory study, experiment, and real
practice.

•

Academic programs at HEIs are divided into 3 activities: theory study, practice
activities, and internship activities.

•

One credit of theory study refers to teaching activities in the classroom consisting of 1
hour a week or not less than 15 hours in a semester.

•

One credit of practice refers to the training or experimental activities in laboratories
consisting of at least 2 hours a week or at least 30 hours a semester.

•

One credit of internship activities is the training activities at the farm or company or
hospital or real practical activities in other workplaces consisting of at least 3 hours a
week or at least 45 hours a semester.

•

Bachelor programs requiring 4-year study must have at least 120 credits while
Bachelor programs requiring 5-year study must have at least 140 credits.

•

Master program requiring 2-year study must have at least 45 credits and at least 57
credits for a master program requiring 3-year study.

•

PhD programs requiring research activities for at least 3 years must have at least 54
credits.

•

Academic structure is divided into two groups: general education (foundation year)
and major education. Foundation year program consists of at least 30 credits.

•

Major education consists of major subjects, core major subjects, basic major subjects
and elective major subjects. Most of the subjects focus on knowledge and real

Source: ACC, 2004, p.65-67
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practice. Four-year Bachelor program must have at least 90 credits for major subjects
and other minor subjects. Five-year Bachelor program requires at least 110 credits for
major subjects and other minor subjects. Six-year Bachelor program must have at
least 130 credits for major subjects and other minor subjects. Elective major subjects
should not be less than 3 credits.

9. Quality assurance
qualifications

and

recognition

of

national

To run an academic program, HEIs need to submit official relevant documents required
by DHE and MoEYS asking for a license. After getting a license for a specific program, HEIs can
officially introduce that program to the public. Then HEIs submit an official request to ACC
asking for HEI accreditation.

9.1

Accreditation and quality assurance

While the MoEYS is mandated to grant licenses to HEI establishment and supervise public
and private HEIs under its jurisdiction, the Accreditation Committee of Cambodia (ACC) was
established in 2003 to ensure quality and accredit all HEIs. Initially attached to the Council of
Ministers (CoM), the ACC plays the role of external quality assurance and accreditation and is
responsible for ensuring and promoting higher education quality to meet the regional and
international standards and to guarantee improvement in institutional performance. The
decree that establishes this body requires that only HEIs accredited by the ACC are entitled to
confer Bachelor’s, Master’s and/or PhD degrees. After its creation, the national quality
standards were introduced. This was to be achieved through, first the introduction of the
Foundation Year Program in 2005 and the introduction of nine national minimum standards
with the following focuses:
•

mission of HEIs;

•

governing structure, management and planning;

•

academic programmes;

•

academic staff;

•

students and student services;

•

learning services;

•

physical plants;

•

financial plan and management; and
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•

dissemination of information in 2010 to assess HEIs and their academic programmes
for accreditation.

According to the sub-decree on the organisation and functioning of the ACC General
Secretariat, the secretariat has many important missions, including
•

to prepare the accreditation policy and take necessary measures to ensure education
quality;

•

to prepare and improve minimum standards to ensure higher education quality;

•

to examine, monitor and evaluate HEI’s institutional management and academic
programmes;

•

to propose HEIs an accreditation to the ACC for approval;

•

to propose foundation year programme accreditation to the ACC for approval;

•

to propose HEIs accreditation rating to the ACC for approval;

•

to ensure proper participation from relevant stakeholders concerned with outcome of
each HEI which applies for accreditation; and

•

to publicly disseminate the ACC’s findings on accreditation (RGC, 2003a).

Cambodia’s HEI accreditation is still nascent and immature. Chealy Chet (2006) correctly
noted more than 10 years ago that the ACC, the central player in guaranteeing quality
assurance, is younger than most of the Cambodian higher education institutions. General
perception towards the ACC as an external quality guarantor can be said to be quite
pessimistic, although this body is led by qualified individuals and should be credited for
accrediting the foundation year programmes of almost all HEIs. ACC also managed to
downgrade some universities and institutes which did not meet its minimum standards to
schools or centres and closed some disqualified HEIs altogether. Yet its ability and capacity as
a quality assurance guarantor have been legitimately questioned. Some question its
independence from external interference; others see it as a body with inadequate
professional experience in accreditation and staffed with much less experienced staff and
assessors or criticize its ‘very complex and bureaucratic’ application procedure (cf Ford, 2006,
Sen & Ros, 2013; Vann, 2012; Brehm, Pen, & Sok, 2017).
In 2016, the ACC employed around 100 on-contract assessors with a two-year term, a
reduction from around 200 five years ago. The assessors can re-apply for the positions should
they want a renewal. After being employed, assessors are trained on assessment standards
and guidelines. Although all assessors must hold a Master’s degree, which seems to make
them qualified, there are doubts about the credibility of some assessors’ capacity and
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questions over the recruitment criteria, which seem to favour senior institutional
administrators. Some assessors have never been involved in the university or academic
society, therefore, are not able to perform the job well. An informal conversation with people
who are close to the work of the ACC a few years ago revealed that some assessors did not
even know whom to ask questions and some did not even ask questions at all during the
assessment missions. In this sense, there is a clear need to review the criteria for
assessorship and to improve accreditation training programmes. The formal qualification for
assessors should be lifted from a Master’s to a PhD degree or individuals who hold senior
positions or sector-wide experience and knowledge, who have experience and expertise in
university management, administration and academic society, or who have adequate
experience and expertise in teaching, learning and research. An effort may be made to
involve assessors from the region such as from the ASEAN University Network (AUN) in the
assessment. The process of reapplying to become assessors should take into account how
they continue to actively involve themselves in the programme related to the assessment.
The training programme should not be limited to standards and guidelines only but extended
to concepts and theories behind each of the standards and concepts and should expose
assessors to regional and international practices, and if possible training by experienced
foreign assessors.
This uneven adherence to accreditation requirements has led to concerns that not only
the rights of students for access to quality education, as well as the separate issue of public
accountability, has not yet been materialised but has also led to the question of how
independent this agency is. This could also indicate ineffectiveness and inefficiency of the
ACC. The shortage of strong institutions and competent agents to implement policies
effectively are well acknowledged in many government development plans and policies.
Generally, this issue is attributed to the lack of human resources, poor human and financial
resource management and incentive schemes; however, this is not totally applicable to the
case of the ACC, which has a separate annual operational budget and external support and
revenues generated from its services to HEIs. The problem partly lies in the fact that there is
no clear and rigorous recruitment policy, which limits its ability to target and mobilise more
qualified assessors. The slow progress may be attributed to several other factors such as
complex indicators used for previous assessment (more than 200 indicators were used for
institutional accreditation and many were hardly measurable in concrete terms) and the
ineffectiveness and inefficiency of ACC services to HEIs.
In response to this phenomenon, on 30 October 2013, through a royal decree, the
government decided to attach the ACC secretariat to the MoEYS, with the minister taking the
role as the committee chair. Subsequently, on 31 October 2013, a sub-decree and a directive
on the implementation of the decree and sub-decree on transferring and integrating the
work of some state institutions were issued. The ACC secretariat has since been affiliated
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with MoEYS, with the structure and function of the secretariat intact. The committee was reestablished in 2014. According to the Royal Decree on the Amendment of Higher Education
Accreditation passed in the year, the committee shall comprise three permanent members
(i.e. the Minister of Education, Youth and Sport; MoEYS Secretary of State and ACC Secretary
General) and at least 11 appointed members. The appointed members have a term of three
years with possible re-appointment (RGC, 2014b).
In addition to external quality assurance, the Decree on Higher Education Accreditation
obliges each HEI to establish its internal quality assurance units (IQAUs) to conduct regular
internal quality self-assessment to improve its education quality. Quite a number of HEIs,
including the Royal University of Phnom Penh (RUPP), Norton University, Paññāsāstra
University of Cambodia, Build Bright University and others, have established their own IQAUs.
Stakeholders whom Moniroith Vann (2012) interviewed expressed their support towards
IQAUs as a mechanism to ensure quality, but they are concerned with IQAUs’ limited
experience and capacity in handling self-assessment, since IQAUs are usually staffed with
teaching staff with little knowledge and experience of quality assurance and accreditation
and perhaps established to merely meet the government’s requirement (Vann, 2012,
especially Chapters 6 & 7). The office is often understaffed and underfunded, with limited
activities, mainly conducted randomly in preparation for external accreditation. Cambodia
also attempts to have some of her HEIs and their academic programmes accredited by the
regional body through the AUN, a network of 30 universities in the region. So far, only the
Royal University of Law and Economics (RULE) and RUPP have AUN full membership and the
University of Southeast Asia an associate membership, but they are yet to have their
programmes, let alone institutions, assessed and supported by the AUN. The National
University of Management (NUM) and Phnom Penh International University (PPIU) have
recently been granted membership in this regional network too. With main funding from the
partner Washington State University, the Social Works Undergraduate Program of the RUPP,
which received the provisional accreditation status (2018 – 2020), was the only programme
once assessed and accredited by the Philippines Accreditation Association of Schools,
Colleges and Universities (PAASCU).

9.2

Mechanisms of IQA system at HEIs

Each HEI has an IQA office that works separately. The office has to be equipped with
enough necessary equipment. The main tasks of the IQA office are to develop and revise IQA
Manual, develop and implement IQA action plan, review curriculum guidelines, especially
write self-access Report for HEIs (ACC, 2020b). SAR is developed in line with the nine national
standards for higher education introduced by ACC.
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9.3

National Standards for Higher Education

The National Standard for higher education in Cambodia was introduced in 2015 by
Brokas N. 01/15. There are 9 standards that all higher institutions in Cambodia fulfil to get full
accreditation.

9.4

Vision, mission and goals

The faculty has to clearly define its educational vision, mission, and goals which respond
to the needs of the country, regional or international communities and take part in
preserving cultural and national identity. Also, the faculty has to clearly identify the students
and community it wishes to serve. Those defined vision, mission and goals need to be
reviewed and revised with a time period set by organisational teams to make sure that they
are useful in reaching institutional planning (ACC, 2015).

9.5

Governance and management

The faculty needs to have a good governance system that helps achieve the vision,
mission, and goals. The governing system should consist of a governing board and
institutional leaders who play a key role in determining their vision, mission, and goals.
Moreover, the governing board and key leaders are responsible for developing strategic
development plans, and priority issues to be addressed (ACC, 2015).

9.6

Academic staff

It is very important for every higher education institution to have a good policy in
recruitment, selection, hiring and retention of teaching staff whose main responsibility is to
achieve the academic programs and educational quality. With this important responsibility,
teaching staff should be provided with academic freedom and freedom in the decisionmaking process related to the educational program of the institution (ACC, 2015).

9.7

Academic program

The primary responsibility of all higher education institutions is to achieve and maintain
the quality of academic programs. The faculty should review and evaluate its curriculum
within a stated time period in response to the current and future national context and the
changing labour market. More importantly, academic programs should be based on mission,
goals, the needs of students, and goals of national development. Moreover, expected
learning outcomes and students’ competencies must be clearly stated in the curriculum.
Most importantly, learning outcomes of each program must be appropriate for the level of
qualifications. The faculty should have appropriate strategies to deliver the academic
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program, student assessment, and record keeping for students because they are very
important in ensuring the quality of the programs (ACC, 2015).

9.8

Student services

Student services and programs should be based on the assessment of the needs of
students, students’ educational goals, and mission of the institution (ACC, 2015). Heng (2014)
finds that the support services from the institutions have a positive impact on the academic
achievement of students, for these important services help students to engage more in their
academic tasks such as homework, class participation and preparation, and other assigned
tasks.

9.9

Learning resources

Libraries, laboratories, computer rooms, textbooks, journals, the Internet, and others are
learning resources which aim to support institutional, teaching and learning, and research
activities that are consistent with the vision, mission, and goals of the faculty. These
resources must be adequate and appropriate for the degrees of the programs. These
resources must be in good quality and quantity that can effectively support the teaching and
learning activities, especially scientific research done by both teachers and students (ACC,
2015).

9.10

Physical resources

The faculty must be situated in a good teaching and learning environment with available
open space for arts, sports, and other activities. Water supply and electricity should be
available in buildings, classrooms, and offices. Faculty must have a clear plan in maintaining
the quality of all physical facilities (ACC, 2015).

9.11

Financial resources

The faculty has to demonstrate the current and future financial stability in order to
accomplish missions effectively and ensure the academic program sustainability. Moreover,
the faculty must have clear policies and procedures for budget planning, expenditure control,
accounting, and external audits (ACC, 2015).

9.12

Internal quality assurance

The faculty must show the commitment to assure the effectiveness and improvement of
academic programs (ACC, 2015).
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9.13

National Qualification Framework (NQF)

National Qualification Framework was introduced by Sub-degree n.153 in 2014 to help
ensure the quality and uniqueness of education programs. All academic programs including
Associate degree, Bachelor’s degree, Master’s degree and Doctoral degree must fulfil the
requirements stated in NQF such as program learning outcomes, number of credits for the
whole program and so on (ACC, 2004).

9.14
Guidelines and rubrics for higher education institution
accreditation
The procedures of HEI accreditation

Firstly, a group of assessors consisting of 7 to 10 members are formed, led by an
experienced assessor from ACC. During the evaluation process, all assessors must follow the
work ethics as stated. There are 6 steps of the evaluation process. The first step is to study
SAR from HEI. The second step is to do pre-assessment. Next is to do a site visit at HEI. Fourth
is to write a report of evaluation. Fifth is to check the report with HEI. The last step of
evaluation is to provide accreditation for HEI (ACC, 2020a).
Rubric for evaluating Self-Assessment report

The rubric handbook was used in 2019. Five-point scale was adopted to score the
implementation of the national standard of the evaluated HEI. The lowest point is 1, meaning
that the evaluated HEI cannot fulfil the requirements of the National Standard. The maximum
point is 5, meaning that the evaluated HEI has fulfilled nearly all requirements of National
Standard (ACC, 2020a).

10. Verification of qualifications
Cambodian Higher Education is mostly referred to as the Bologna model. At the
moment, across the board, the supervised ministries try to push all the HEIs under their
supervision to adapt and conform to the Cambodia Qualification Framework (CQF), which
was endorsed by the Royal Government of Cambodia in 2012.
The cycles of higher education in Cambodia are as the following:
1. Associate degree “បរ ;$%ប'តរង” in two years.
2. Bachelor’s degree “បរ ;$%ប'ត” in four to five years
3. Master’s degree “បរ ;$%ប'ត<ន់ខJស់” in two years
4. Doctoral Degree “បណLិត” in four years.
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These cycles have been changed in the last reform. Each level has limited credits and the
amount of credits is important for supporting credit transfer and student mobility in both
national and international contexts.
The education system in Cambodia embraces formal and non-formal education. The
Cambodia Qualifications Framework (CQF) is the national instrument that develops and
classifies qualifications based on a set of nationally agreed-upon criteria for specific learning
levels. CQF encompasses all levels of Education and Training in Cambodia, in service of the
nation’s Human Resources Development. There are eight levels of qualifications, and each
level is differentiated by the general characteristic classified criteria that include minimum
entrance requirements, typical duration, program characteristics, cumulative duration in fulltime equivalent, type of subsequent education and learning outcomes. The framework has a
credit system so that the volume learning may be recorded, and students may receive credit
for all qualifications.
In summary, academic qualifications will be verified based on the levels that consist of
minimum credit hours specified in the Cambodia Qualifications Framework, which was
endorsed in 2012. This framework enables the qualifications to be matched and transferred
credits for students who have taken different mainstreams of education pathways. With this
regard, academic credits could be transferred from a certain level of Technical and Vocational
Education and Training to a particular level in the mainstream of higher education which is
under the supervision of the Ministry of Education Youth and Sport of Cambodia. Essentially,
this applies for the recognition for the credit transfers and qualification recognition for the
international academic qualifications if they are to be formally used in Cambodia, either for
academic or working purposes.

11. International and foreign higher education providers in
Cambodia
The privatisation of Cambodian Higher Education started in 1996, and thereafter there
was a boom in the number of private higher education institutions, most of which are run by
local owners. Statistically, only a few numbers of International and foreign Higher Education
Institutions are operating in Cambodia as named below. They are legally recognised by the
Ministry of Education, Youth and Sport and are currently providing educational services.
1. Raffle International College from Singapore
2. Limkokwing University of Creative Technology from Malaysia
3. Paragon International University, originally standardized and founded by Turkey
4. CamEd Business School, internationally recognised, including ACCA.
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Currently, there are many public HEIs that have bilateral agreements with other higher
education institutions from different countries to conduct international programs for both
national and international students. Generally, Cambodian HEIs run the programs of
Bachelor’s degree, and Master’s degree and Doctoral respectively under the exchange-credit
programs or dual degree programs.

12. Recognition of foreign qualifications
Academic degrees obtained from different countries have to be verified by authorized
public institutions. First, the Directorate General of Higher Education (DGHE) of MoEYS is the
place where the foreign qualifications will be sent to verify before admission to various
academic programs at HEIs and/or formally using for official purposes. DGHE has a technical
team working on credit transfers and the equivalence of the academic qualifications. Also,
the team has a role to coordinate the students’ mobilities by supporting some policies and inkind activities. The case of medical degrees obtained overseas have to be verified by the
DGHE, MoEYS, first, and then they have to be reapplied for verification by The Ministry of
Health of Cambodia via the Accreditation Committee of Cambodia (ACC), MoEYS.
To verify and provide a specific qualification to the academic degrees obtained overseas,
the technical team uses Cambodian National Qualification Framework as reference to
assess/evaluate the overseas qualifications in order to issue the formal recognition and
certification. It means the number of credits has to be checked and the recognition of the
programs also checked, and other matters based on the nature of the qualifications and the
institutions issued the qualifications as well.
The following documents are required in order to apply for the assessment of the foreign
qualifications:
•

Students’ ID

•

All lower degrees from the degrees to be recognised/evaluated.

•

The paper of the degrees to be recognised.

•

Passport and a completed stamp visa during the study

•

Confirmation on the authenticity of the degree from the embassy or the institutions
that issued the degrees

•

CV/Resume of the applicants who apply for degree recognition, and others upon
further requests.
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There are several stages to check the authenticity and credentials of foreign
qualifications. First, the technical team checks the paper. It means that stamp, font of the
letter written on the degree, and signatures of the president, rector, or chancellor by
comparing to the sample or ones that were used to verify previously. Second, the team will
verify by logging in to the link of the higher education institution that issued the degree by
using the students’ ID and the serial number of the degree. However, if we cannot log in to
the link of the HEIs, the team will send a formal email to them to ask for the authenticity of
the degree.
Some procedures have to be done if one wants their degree qualifications to be
recognised. First, the applicants have to apply for degree recognition to the Ministry of
Education, Youth and Sport. The documents attached have to relate to the degree to be
recognised. After receiving the application, the technical team will call the applicants to bring
in the original document to be verified. Then, the team will search for more information on
the related websites, especially the website of the institutions, or log in to verify by using the
serial number on the degree or send the email to the institution for seeking confirmation on
the authenticity of the degree. For medical degree qualifications, there are two main
concerned authorities namely Ministry of Education, Youth and Sport to verify first and the
technical team has to send the degree qualifications for evaluation from the expert team in
the field of Medicine Science. This team consists of members having various capacities,
particularly in the field of medical studies.
Generally, there are some challenges that the technical team is facing. First, it is difficult
to compare some countries’ qualification frameworks to the National Cambodia Qualification
Framework. Some countries have different levels, and some levels are complicated to
understand. Thus, the team has to work hard to match them before issuing the formal
certification. Second, some countries have not written in English to the degree, and some
countries have used difficult fonts of letters. These pose other challenges to the team to read
and in some cases, the team has requested the owners of the degree to hand them to their
embassies located in Cambodia for an official translation; however, some countries do not
have their embassies in Cambodia, the degree owners are still requested to reach their
nearest embassies to get the confirmation and stamp on the authenticity of the degree. Also,
the level of the degrees has been requested to confirm too. Third, the applicants do not
provide enough supporting documents. In this case, there are high possibilities of rejection;
however, before rejecting, the team still works hard to exhaustively search more documents
to assist the applicants. Fourth, some team members do not have higher or broader
knowledge or skills on analysing/evaluating each level of the requested degree. This happens
regularly, and the team leader has to work hard to teach them to work on each level of the
requested degree carefully.
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In short, different educational qualification frameworks from various countries, not
written English on the degree, and low knowledge about analysis of the degrees are the main
challenges for the technical team to work on the recognition of the various levels of degrees.
Also, these can cause much time spending for the applicants as well as waiting for results of
the evaluations. Regarding fraudulent qualifications, currently, if there are any are found,
there are not any serious actions to be taken yet. These qualifications will lead to the
disqualification to courses, or workplace if they are applied for the jobs in Cambodia.
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Annexes
Annex 1. Education system in Cambodia8
Years
Old

Academic

High Education Work

Doctoral Degree 3
years

Master’s degree 23 years
Bachelor’s degree
4-6 years
Association Degree
2 years

Basic Education

16-18

13-15

8

High School

Secondary

TVET

9

9

8

8

7

7

6

6

5

5

4

4

3

3

2

2

CQF Level

Doctoral
Degree-TVE
3 years

8

Master’s
degree-TVE
2 years

7

Bachelor’s
degree-TVE
4-6 years

6

High
DiplomaTVE 2 years

5

1

1

12

Certificate
3

4

11

Certificate
2

3

10

Certificate
1

2

9
8

Vocational
Certificate

Skill
Bridging
Course (Fail

NonFormal,
Informal

1

Source: MoLVT (2021)

52

Years
Old

Academic

TVET

7

CQF Level

in Grad
7,8,9)

6
5
6-12

4

Primary

3
2
1

3-5

PrePrimary

K-3
K-2
K-1
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Annex 2. Samples of educational documents
Annex 2.1. Science Scheme

(English version)
54

Timetable for
High School Completion Examination
Date: 27 December 2021
Scheme: Science
Monday 27 December 2021
Morning
7:30AM

to

8:30AM

History

(60mn)

9:00AM

to

10:30AM

Biology

(90mn)

2:00PM

to

3:30PM

Chemistry

(90mn)

4:00PM

to

5:00PM

Foreign language

(60mn)

(90mn)

Afternoon

Tuesday 28 December 2021
Morning
7:30AM

to

9:00AM

Khmer literature

9:30AM

to

11:00AM

Physics

to

4:30PM

Mathematics

(90mn)

Afternoon
2:00PM

(150mn)
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Annex 2.2. Social Science Scheme

56

(English version)
Timetable for
High School Completion Examination
Date: 27 December 2021
Scheme: Social Science
Monday 27 December 2021
Morning
7:30AM

to

8:30AM

Earth Science & Environment (60mn)

9:00AM

to

10:30AM

History

2:00PM

to

3:30PM

Geography

(90mn)

4:00PM

to

5:00PM

Foreign language

(60mn)

(90mn)

Afternoon

Tuesday 28 December 2021
Morning
7:30AM

to

9:00AM

Mathematics

(90mn)

9:30AM

to

11:00AM

Civics study

(90mn)

to

4:30PM

Khmer literature

(150mn)

Afternoon
2:00PM
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Annex 2.3. High School Certificate

A

58

' ))
Annex 2.4. High School Certificate (បំេពញវ(
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Annex 2.5. MoEYS’s Technical Vocational Diploma Level III
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Annex 3. List of officially recognised higher education
institutions in operation (2022).

No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

1

Royal University of
Phnom Penh

Phnom Penh

MoEYS

Public

1988

2

Royal University of Law
& Economics

Phnom Penh

MoEYS

Public

2003(1992)

3

National University of
Management

Phnom Penh

MoEYS

Public

1984

4

Chea Sim University of
Kamchaymear

Prey Veng

MoEYS

Public

1991

5

Svay Rieng University

Svay Rieng

MoEYS

Public

2005

6

Meanchey University

Banteay
Meanchey

MoEYS

Public

2007

7

University of
Battambang

Battambang

MoEYS

Public

2007

8

University of Kratie

Kratie

MoEYS

Public

2015

9

University of Heng
Samrin Thbong Khmum

Thbong
Khmum

MoEyS

Public

2016

10

Institute of Technology
of Cambodia

Phnom Penh

MoEYS

Public

1984
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

11

National Institute of
Education

Phnom Penh

MoEYS

Public

1980

12

Kampong Chheuteal
Institute of Technology

Kampong
Thom

MoEYS

Public

2015

13

Kampong Speu Institute
of Technology

Kampong

MoEYS

Public

2015

14

Norton University

Phnom Penh

MoEYS

Private

1997

15

Build Bright University

Phnom Penh

MoEYS

Private

2000

16

Pannasastra University
of Cambodia

Phnom Penh

MoEYS

Private

2002

17

Cambodia University for
Specialties

Phnom Penh

MoEYS

Private

2002

18

International University

Phnom Penh

MoEYS

Private

2002

19

Cambodian Mekong
University

Phnom Penh

MoEYS

Private

2003

20

University of Cambodia

Phnom Penh

MoEYS

Private

2003

21

Western University

Phnom Penh

MoEYS

Private

2003

22

IIC University of
Technology

Phnom Penh

MoEYS

Private

2008

Speu
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

23

Angkor Khemara
University

Kampot

MoEYS

Private

2008

24

Angkor University

Siem Reap

MoEYS

Private

2004

25

Asia Euro University

Phnom Penh

MoEYS

Private

2003

26

Human Resources
University

Phnom Penh

MoEYS

Private

2005

27

University of
Management and
Economics

Battambang

MoEYS

Private

2000

28

University of Puthisastra

Phnom Penh

MoEYS

Private

1999

29

Life University

MoEYS

Private

2007

30

South East Asia
University

Siem Reap

MoEYS

Private

2006

31

Chenla University

Phnom Penh

MoEYS

Private

2007

32

Limkokwing University

Phnom Penh

MoEYS

Private

2008

33

Khmer University of
Technology and
Management

Sihanuk Ville

MoEYS

Private

2008

Sihanouk
Ville
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

34

Panha Chiet University

Phnom Penh

MoEYS

Private

2009

35

Paragon International
University

Phnom Penh

MoEYS

Private

2010

36

Dewey International
University

Battambang

MoEYS

Private

2011

37

Beltei International
University

Phnom Penh

MoEYS

Private

2012

38

Kampong Cham
University

MoEYS

Private

2013

39

American University of
Phnom Penh

Phnom Penh

MoEYS

Private

2013

40

Cambodia International
University

Phnom Penh

MoEYS

Private

2010

41

University of Economics
and Finance

Phnom Penh

MoEYS

Private

2011

42

University of
Indrawichea

Phnom Penh

MoEYS

Private

2002

43

Phnom Penh
International University

Phnom Penh

MoEYS

Private

2002

44

Khemarak University

Phnom Penh

MoEYS

Private

2004

Kampong
Cham
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

45

Vanda Institute

Phnom Penh

MoEYS

Private

2001

46

SETEC Institute

Phnom Penh

MoEYS

Private

2002

MoEYS

Private

2002

Kampong

47

Angkor City Institute

48

Sachak Asia
Development Institute

Phnom Penh

MoEYS

Private

2002

49

Social Science and
Technology Institute

Svay Rieng

MoEYS

Private

2007

50

Institute of Management
and Development

Pursat

MoEYS

Private

2006

51

SIU International
Institute

Phnom Penh

MoEYS

Private

2003

52

Bright Hope Institute

MoEYS

Private

2007

53

Khemara Sastra Institute

Prey Veng

MoEYS

Private

2008

54

Saint Paul Institute

Takeo

MoEYS

Private

2009

55

CamEd Institute

Phnom Penh

MoEYS

Private

2004

56

St Clements Institute

Phnom Penh

MoEYS

Private

2012

Thom

Kampong
Chhang
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

57

PCL Management
Institute

Phnom Penh

MoEYS

Private

2010

58

Raffles International
College, Phnom Penh

Phnom Penh

MoEYS

Private

2010

Phnom Penh Institute of
Nursing and Paramedical Phnom Penh
Sciences

MoEYS

Private

2012

59

60

Learning for Success
Institute

Phnom Penh

MoEYS

Private

2013

61

InterEd Institute

Phnom Penh

MoEYS

Private

2004

62

Phnom Penh
International Institute of
the Arts

Phnom Penh

MoEYS

Private

2013

63

Battambang Institute of
Nursing Sciences

Battambang

MoEYS

Private

2016

64

ACLEDA Institute of
Business

Phnom Penh

MoEYS

Private

2015

Asia Institute of Sciences Phnom Penh

MoEYS

Private

2008

65

66

Financial Institute of
Cambodia

Phnom Penh

MoEYS

Private

2012

67

American Intercon

Phnom Penh

MoEYS

Private

2008

66

No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

Phnom Penh

MoEYS

Private

2006

MoLVT

Private

2010

Institute

68

Business Institute of
Cambodia

69

Belton International
Institute

Kampong

70

Sineru Institute

Phnom Penh

MoEYS

Private

2012

71

ICS Institute

Phnom Penh

MoEYS

Private

2004

72

University of Health
Sciences

Phnom Penh

MoH

Public

1979

73

National Institute of
Public Health

Phnom Penh

MoH

Public

1997

74

Royal University of Fine
Arts

Phnom Penh

MCFA

Public

1989

75

Royal University of
Agriculture

Phnom Penh

MAFF

Public

1985

76

Prek Leap National
Institute of Agriculture

Phnom Penh

MAFF

Public

1984

77

Kampong Cham National
School of Agriculture

MAFF

Public

1995

Cham

Kampong
Cham
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

78

Preah Sihanouk Raja
Buddhist University

Phnom Penh

MCR

Public

2006

79

Preah Sihamoni Raja
Buddhist University

Phnom Penh

MCR

Public

2007

80

Samdech Akka Moha
Sena Padei Techo Hun
Sen Buddhist University

MCR

Public

2011

81

National Defense
University

Phnom Penh

MoND

Public

2006 (1979)

82

Health Science Institute
of RCAF

Phnom Penh

MoND

Public

2009 (2004)

83

Cambodia Army Institute

MoND

Public

2009

84

Techo Hun Sen Military
Technical Institute

Kampong

MoND

Public

2010

85

Active Soldier Thmat
Pong School

Kampong

MoND

Public

2003

86

Police Academy of
Cambodia

Kandal

MoI

Public

2007

87

Royal Academy of

Phnom Penh

CoM

Public

1999

Kampong
Cham

Kampong
Speu

Speu

Speu
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Location

Supervising
Ministry

Sector

Year
Established

88

Cambodia Marine
Human Resource
Institute

Phnom Penh

MPWT

Public

2009

89

Centre for Banking
Studies

Phnom Penh

NBC

Public

1999

90

National Institute of
Social Affairs

Phnom Penh

MoSAVYR

Public

2011

91

Institute of Electrical
Science

Phnom Penh

MoME

Public

2011

92

National Institute of
Business

Phnom Penh

MoLVT

Public

1985

93

National Technical
Training Institute

Phnom Penh

MoLVT

Public

1999

94

Kampot Institute of
Polytechnic

Kampot

MoLVT

Public

2008

95

Regional Polytechnic
Institute Techo Sen
Battambang

Battambang

MoLVT

Public

1980

96

Battambang Institute of
Technology

Battambang

MoLVT

Public

2007

No.

Name of Institution

Cambodia
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

97

Regional Polytechnic
Institute Techo Sen Siem
Reap

Siem reap

MoLVT

Public

NA

98

Preah Kossomak
Polytechnic Institute

Phnom Penh

MoLVT

Public

2001

99

National Polytechnic
Institute of Cambodia

Phnom Penh

MoLVT

Public

2005

100

Industrial Technical
institute

Phnom Penh

MoLVT

Public

1980

101

Cambodia India
Entrepreneurship
Development Center

Phnom Penh

MoLVT

Public

2006

102

Kampong Thom
Provincial Vocational
Training Center

MoLVT

Public

NA

103

Siem Reap Provincial
Vocational Training
School

Siem Reap

MoLVT

Public

NA

104

Business Institute of
Cambodia

Prey Veng

MoLVT

Private

2006

105

Institute of New Khmer

Phnom Penh

MoLVT

Private

2002

106

Institution for

Phnom Penh

MoLVT

Private

2009

Kampong
Thom

70

No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

Phnom Penh

MoLVT

Private

2007

MoLVT

Private

2006

Development of
Economy

107

Cambodian Youth’s
Future Institute

108

Business Neakporn
Institute

109

Cambodia International
Cooperation Institute

Phnom Penh

MoLVT

Private

2007

110

Student Development
Institute

Phnom Penh

MoLVT

Private

2008

111

Belton International
Institute

Phnom Penh

MoLVT

Private

NA

112

Polytechnic Institute of
Cambodia

Koh Kong

MoLVT

Private

NA

113

Asian Institute of
Cambodia

Kratie

MoLVT

Private

2013

114

Vanda Institute

Battambang

MoLVT

Private

2014

115

Professional Training
Center of Electrical
Cambodia

Phnom Penh

MoLVT

Private

2009

116

Don Bosco Vocational

Phnom Penh

MoLVT

Private

2006

Kampong
Cham
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Location

Supervising
Ministry

Sector

Year
Established

117

National Institute of
Posts and
Telecommunications,
and Information
Communication and
Technology

Phnom Penh

MoPT

Public

1985

118

Economics and Finance
Institute

Phnom Penh

MEF

Public

1985

No.

Name of Institution

Training Center
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Introduction
The present National report was realised in the framework of the project “RecoAsia –
Regional Cooperation in the field of recognition among Asian Countries”, co-funded by the
European Union under the Erasmus+ programme. This National Report represents a firsthand information source about the higher education system and qualification recognition
procedures in place in Cambodia.
The National Report was drafted by Ministry of Education, Youth and Sport (MoEYS),
CHEA SIM University of Kamchaymear (CSUK) and National University of Battambang (NUBB),
under the supervision of CIMEA (ENIC-NARIC Italy) and HARNO (ENIC-NARIC Estonia).
This document was finalised on 13th July 2022; information included in this National Report
refers to the period prior to this date.

1.

Historical overview of higher education

Higher Education is considered as a key role in developing human resources. Also, it is an
important sub-sector contributing to the socio-economic advancement of all nations. Since
Cambodia has determined to achieve the vision of becoming a high middle income country in
the near future, higher education has been considered as a vital sub-sector in human capital
development (MoEYS, 2014).
However, higher education sector development in Cambodia has met many challenges.
During the civil war from 1970 to 1975 and especially during the Khmer Rouge period,
education was totally destroyed. From the 1980s to early 1990s higher education sector was
not prioritized. The government focused much on consolidating basic education. The number
of students graduating from general education has kept increasing, leading to the increase of
demand for higher education. In 1997 the first private higher education institution was
established. Later on, public higher education institutions introduced fee-paying programs
(MoEYS, 2014).
According to Rany, Zain, Jamil, and Development (2012), the history of education in
Cambodia has started in a traditional practice and has passed through many remarkable
changes and troubles up to the present time. Mostly, it has been influenced by colonisation,
ideological politics, and global economic development trends.

1.1
Brief historical view of past decades (Education from 1980
to the present time)
After the killing field had finished, the whole educational structure was destroyed; most
of the facilities of education were seriously damaged during the period of civil war from 1972
4

to 1979 (Duggan, 1996, 1997). The Asian Development Bank, 1996 as cited in (Dy, 2004)
wrote that during the 1980s the educational situation in Cambodia was in poor condition.
There were more unqualified and untrained teachers. The schools run without proper
curriculum framework, and had not enough book supply systems. The dropout rate among
pupils in primary schools was very high. However, Duggan (1996) mentioned that because of
the initiation of the comprehensive strategies for primary education, the basic education
opportunity has increased remarkably.
After the civil war was over in 1998, country development was being taken seriously in
government development policies. The Rectangular Strategies, focusing on (1) Promotion of
Agricultural Sector; (2) Development of Physical Infrastructure; (3) Private Sector
Development and Employment; (4) Capacity Building and Human Resource Development,
were developed and put into practice (National Strategic Development Plan 2014 – 2018) of
the Kingdom of Cambodia. Education improvement programs are always stated in national
development programs. Chealy (2009) claimed that because of political stability and
economic growth, Cambodia has the opportunity to improve social sectors, especially
education. Remarkably, many pre-schools, secondary, high schools, and many universities
have been built throughout the country.

1.2

Major reforms and developments

Chealy (2009) added that the government decided to transform public higher education
into Public Administration Institutions (PAI) so that each university has enough authority to
manage their academic activities by themselves, not under direct control from the in-charge
ministries. Each university has its own Board of Directors who can make decisions and control
its daily academic program. Before this authority delegation in 2014, all degrees from all
universities under the control of the Ministry of Education, Youth, and Sport had to be
approved and signed by the Ministry. However, this academic freedom practice is being
debated in the educational context in Cambodian society while some people still prefer the
red stamp on the degree which indicates the education achievement. Still before issuing the
degree, universities need to seek endorsement from the Ministry by fulfilling the
requirements. It is not known when HEIs may award and issue degrees without the approval
from MoEYS.
The government has worked the Education Strategic Plans 2006 – 2010, focusing on
increasing the enrolment opportunity, especially for poor students from remote areas,
assuring the quality and improvement of academic system and institution, and strengthening
institution administration and future development. According to these policies, the
Department of Higher Education, which is under the control of the Ministry of Education,
Youth, and Sport, plays a vital role in monitoring, analysing, and formulating the higher
education institutions (Chealy, 2009).
5

According to the website of ACC1, the Accreditation Committee of Cambodia (ACC) was
set up as an independent and public agency by the Royal Government of Cambodia in June
2003. The mandate of ACC is to provide institutional accreditation for all HEIs to ensure that
the quality of academic performance of those HEIs meet the national and international
standards. Chealy (2009) added that ACC focuses on 9 aspects of its evaluation processes to
accredit each higher education institution.

1.2.1 Education Strategic Plan 2014-2018
In 2004, MoEYS conducted major reforms to improve the quality education at all levels
including HE. Education Strategic Plan (ESP) 2014-2018 was introduced. Its two main policies
of the ESP 2014-2018 include “(1) ensure inclusive and equitable quality education and
promote life-long learning opportunity for all and (2) ensure effective leadership and
management of education officials at all levels” (MoEYS, 2019, p.1). Moreover, each HEI has
the right to issue the degree for their students from 2014. After 5 years of introduction and
implementation of education, MoEYS achieved satisfactory results. The accessibility to
education, especially scholarship for poor students, was increased at all levels. The quality of
management and services of education were improved. All kinds of examinations were
improved. Teacher training program, staff motivation and capacity development were also
provided (MoEYS, 2019).

2.

Legal framework

According to the sub-decree on the organisation and functioning of the MoEYS, the
Ministry is mandated to, inter alia, formulate policies and plans to drive, monitor and
evaluate the subsector, to improve higher education quality, to supervise HEIs under its
jurisdiction, and to conduct research to improve the subsector. There is no separate Ministry
responsible for research and development. The MoEYS has one general directorate of higher
education, which consists of two departments, namely the Department of Scientific Research
(DSR) and the Department of Higher Education (DHE). The sub-decree stipulates that the
Directorate General is responsible for higher education management, facilitation, and
development of post-secondary education, scientific research and technical education
through its two departments. In practice, the former is mainly tasked to supervise graduate
programmes and the latter undergraduate programmes on the same areas of work. The DSR
is responsible for scientific research, although research activities at the department are
limited in scope and number (RGC, 2016). The DSR is supposed to supervise and initiate
research promotion activities too, but in practice, it has carried out only few research
promotion and coordination activities. To be fair, the national budget allocated for research
1

http://acc.gov.kh/about-us/

6

and innovation has been limited, and even the budget allocated to the DSR for this purpose
has been diverted to serve other purposes through activities conducted by other
departments and units, given partly the lack of an existing operational procedure to spend
such a budget for research purposes. After a rather long vacancy, in 2017, a new deputydirector general, who has quite an extensive research experience and expertise in the field of
technology and engineering, has been recruited to supervise the department and to promote
research activities. At the time of the writing, a new director for the department is being
recruited. How this change will affect its daily work and promote research and innovation is
yet to be seen.
In addition, the DHE and DSR, the Ministry’s main aims responsible for higher education
governance and management, are tasked with ensuring higher education quality
improvement and institutional performance and with monitoring and evaluating the
performance of HEIs, including their programmes and curriculum development, and
examinations and student selection at the associate and undergraduate and graduate levels,
respectively. Like all other state agencies, the DHE and DSR face some critical issues and
challenges, including (1) heavy responsibilities at the leadership level due partly to a relatively
dysfunctional support structure; (2) fairly high staff absenteeism, moonlighting, and low
commitment to their careers; (3) limited financial resources; and (4) a focus on routine,
administrative regulation (cf. Rogelio, 2009; Sok 2017; Touch, et al, 2013, p. 55). At the
Ministry of Labour, and Vocational Training (MoLVT), the Directorate General of Technical
and Vocational Training is responsible for overseeing the HEIs under its supervision.
According to the sub-decree on the functions and operation of the MoLVT, passed in 2014,
this directorate general is tasked with preparation of technical and vocational training system
development and supervision over technical and vocational training, apprenticeship, local
and international labour market information, technical and vocational training quality
assurance, and standard and curriculum development (RGC, 2014). The effectiveness and
efficiency of this Directorate General are not explored in this article.
A few years ago, there was an initiative led by the Ministry of Planning and the Ministry of
Industry and Handicraft to establish a national council on science and technology responsible
for fostering the development of science and technology in Cambodia under the support of
the Korean International Cooperation Agency. This initiative resulted in the establishment of
the National Science and Technology Council, chaired by the Prime Minister, in 2014, and the
General Secretariat, affiliated with the Ministry of Planning, in 2015. For ‘technical work’ the
council is supported by a number of science and technology committees. The Cambodia
Science, Technology, and Innovation Policy 2019–2025 was adopted in 2019.
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3.

Higher education governance
3.1

Government structures

Competencies of the parliament
Cambodia adopts a bicameral parliamentary system with the National Assembly as the
Lower House and the Senate as the Upper House. At each house, there are ten commissions,
each working on a number of sectors such as social, economic, cultural and political aspects.
The Commission on Education, Youth, Cults, Religion, Culture, Fine Arts and Tourism, known
as Commission 7, assists the law-making bodies as regards educational affairs. This includes,
inter alia, providing recommendations and suggesting modifications to proposed/draft bills,
inviting government agencies to clarify proposed/draft bills and collecting information on
education (Senate, 2012). The legislature does not appoint or elect any structures that have
competencies in higher education, and although the Constitution specifies that the
Commission members have the authority to initiate bills, in reality, the Commission’s main
role is approval of and debates on proposed/draft bills, including the Law on Education. The
actual performance of this Commission and the legislature more broadly is very limited in
terms of both actively participating in designing the bills and monitoring the government
performance.
Since 1993, no law that directly governs higher education has been passed; nor has
higher education been stated clearly in the constitution. Two laws that have some relevance
to higher education are (1) the Constitution, in which there are a few articles that guarantee
universal access to general education, and which tasks the government with education
quality assurance and monitoring, and (2) the 2007 Law on Education, which have some key
stipulations on higher education, including its governance and quality assurance. The other
law relevant to higher education is the Law on National Budget, which determines the
government budget allocation every year and which needs endorsement from both houses
on the annual basis. None of these two laws was initiated by the two bodies, and their roles
are more of a reviewer and endorser.
In terms of monitoring higher education policy implementation, in each mandate since
1993, there are few occasions that they invite the government or its ministers to answer in
the parliament and senate. We saw this during the 5th mandate of the government (2013–
18), when the main opposition party received the highest number of parliamentary seats in
the past twenty years (55 out of 123 seats) and chaired Commission 7. In this mandate
(2018–23), the commission is chaired by a young, energetic lawmaker, and it is to be seen
how active it will be in, amongst others, monitoring the government performance.
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Competencies of the government
Higher education governance at the system level is very fragmented. A permanent and
ongoing coordination, let alone cooperation and collaboration, between different central
agencies/ministries tasked with higher education governance is yet to be established. This
very high degree of fragmentation has a negative repercussion on the sub-sector planning,
implementation and monitoring and evaluation. The absence of data on total student
enrolment, faculty and government investment into the entire subsector is a case in point.
According to the 2007 Law on Education, the Supreme National Council of Education (SNCE)
shall be established to “propose to the Royal Government of Cambodia (RGC) educational
policies and long-term strategies that promote the national socio-economic development,
and to assess the education and vocational/technical training sectors” (RGC, 2007). However,
at the time of the writing, SNCE has not been established yet; hence there has been no
formal permanent and ongoing mechanism for overarching coordination and crossfertilization. So far, the Council of Ministers’ (CoM) meetings provide a platform for crosssectoral cooperation and discussion. Apart from this, there are ad hoc inter-ministerial
committees to discuss cross-sectoral issues too, but according to Vicheth Sen and Soveacha
Ros (2013), coordination and cooperation between the MoEYS, especially the Directorate
General of Higher Education (DGHE), and other ministries with higher education in their
portfolios, are “limited to tasks such as selection of government-funded scholarship students,
provision of technical assistance on some specific courses and some policy dialogue” (Sen &
Ros, 2013, p. 6). The major decision-making on the technical aspects of higher education
remains by far in the hand of each supervising Ministry through “Prakas” (i.e. declarations),
which have jurisdiction over the HEIs they supervise, and in some cases they are brought up
to the levels of the Prime Minister through “Anukret” (i.e. sub-decrees) or the King through
“Royal Kret” (royal decrees), which are “sub-sector-wide” in coverage. Currently, the
governance of HEIs is in the authority of 16 different ministries/central agencies, with the
vast majority of them under the supervision of two important ministries—MoEYS and MoLVT.
The former supervises the biggest number (73) of HEIs, whereas the MoLVT supervises 25.
The rest thinly spread amongst other 14 ministries/agencies, including the National Bank of
Cambodia, the Ministry of Industry, Mine and Energy, and the Ministry of Public Works and
Transport.

3.2

Other public structures and mechanisms

There are some other public structures and mechanisms for quality assurance and system
level coordination too. In October 2004, the ACC issued a decision on credit and credit
transfer systems which provides a framework for more flexible study, including on the parttime basis, and student transfer from one institution to another. In March 2014, the
government passed the CNQF, which covers both academic and vocational/ technical training
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streams. The sub-decree divides education into eight different levels, and higher education
into four, i.e., from Level 5—the Associate degree/high diploma. Since its operation, it has
eased credit transfer between academic and vocational/technical HEIs, created a mechanism
for recognition of prior learning and enhanced lifelong learning through establishing
pathways from one level to the next.
The 2007 Law on Education stipulates that the Supreme National Council of Education
(SNCE), directly under the Cabinet of the Prime Minister, shall be created. This body is yet to
be established, and perhaps its existence may ensure and promote coordination and
cooperation amongst ministries/agencies responsible for education, training, and industry if
it is properly formulated and empowered and has a strong leadership.
During the pre-war period, Cambodia adopted the professorship system, but this ceased
to exist during the inter-war period. In 2010–11, the MAFF and the Ministry of Health (MoH)
pushed for the issuance of sub-decrees on academic promotion in their respective fields. As a
result, some of their senior staff, including those of the Royal University of Agriculture (RUA)
and University of Health Sciences (UHS), were appointed professors. In 2011, the MoEYS
pushed for academic promotion too and sent a draft policy to the CoM, which returned it to
the MoEYS and requested it to prepare a policy on academic promotion in all fields of study,
and this culminated in the promulgation of the Royal Decree on Professorial Ranking in
January 2013. Several pending instruments need to be passed and mechanisms prepared to
implement the royal decree. To date, the royal decree is very much dormant.
Unlike practices in some countries in the region, the process of granting and assessment
of professorship under the existing decree is very centralised in Cambodia. The decree
determines the criteria for each rank of professorship and mandates the creation of the
National Council for Granting Professorship (NCP) to approve this ranking. The NCP shall be
led by a deputy prime minister and be composed as follows:
•

a deputy prime minister (chair);

•

the minister of MoEYS (permanent vice-chair);

•

a secretary of state from CoM (vice-chair);

•

a secretary of state from MoEYS (vice-chair);

•

a secretary of state from MoLVT (vice-chair);

•

two representatives from concerned ministries/agencies (members); and

•

three professor representatives from concerned disciplines (nominated by concerned
ministries/agencies) (members).
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The day-to-day operation of the NCP shall be done by its secretariat. The secretariat of
the NCP will be located in the MoEYS and led by a secretariat general and a few deputies and
shall be assisted by a few specialised committees. Applicants who wish to become professors
(ranging from assistant to full professor) shall apply to the NCP for assessment. The NCP shall
then prepare an assessment committee comprising individuals from HEIs of the concerned
ministries/agencies to assess the applicants’ eligibility once a year. The assessment
committees shall forward their assessment results to the NCP for final approval. However,
the new minister of education, who was first appointed in 2013 and re-appointed in 2018,
suggested that the process should be carried out by individual HEIs. Not much has happened
in the past five years, including the establishment of the NCP and its associated committees
and secretariat. Until today, there has been no individual HEI that has adopted the policy on
professorship yet. Apart from the two disciplines of health and agriculture, there is no
professor appointed for other disciplines.

3.3
Other stakeholder structures and participation in system
governance
Due to the entrenched history of centralisation and top-down decision-making and the
influence of the neoliberal order, higher education system level governance is generally
perceived to be the responsibility of supervising ministries/agencies and shaped partly by
foreign ‘development partners’ and the principle of demand and supply of the market
exchange. Participation from non-state stakeholders is quite limited. Nevertheless, some
mechanisms that allow for their participation exist. The Education Sector Technical Working
Group provides a broad policy dialogue and information sharing forum for relevant
stakeholders, including international/local NGOs working on education. The establishment of
the Sub-sector Technical Working Group on Higher Education (TWG-HE) in 2013 has further
shaped participation from non-state stakeholders, although the number of meetings has
been few in the past few years. It provides a regular platform for policy dialogue and
information sharing between the MoEYS, especially the DHE and DSR, other government
agencies responsible for education and training, local and international NGOs/institutions
working on higher education, university representatives such as the Cambodian Higher
Education Association (CHEA) and Rector Council of Cambodia (RCC) and the private sector.
The CHEA, established in 2004 as a non-governmental body, is the sole private higher
education association in Cambodia. In its first mandate the association had only 13 members,
and as of 2017 it had some 80 members, of which around 50 were private high schools. The
association envisions strengthening higher education quality, particularly of the private HEIs,
through the exchange of information and ideas, and promoting its members’ interests. As
discussed earlier, a CHEA representative is often invited to higher education meetings
organised by the DHE, ACC or the MoEYS and vice versa. Given that they are chaired and
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participated by quite influential individuals, they also have occasional access to and
discussion with the Prime Minister and the Ministry of Economy and Finance (MEF). While its
contribution to higher education quality enhancement is rarely examined, some observers
raise some doubts over its contribution (see Feuer, 2016; Ford, 2006).
In August 2014, the RCC was established to strengthen cooperation and development
amongst and to improve education quality in Cambodian public HEIs. The initial 12 member
universities/institutes were made up of eight Phnom Penh-based HEIs (of which five are
under MoEYS supervision) and four provincial HEIs (all under MoEYS supervision). Currently,
there are 18 member HEIs. The council is made up of the rectors/directors of the
participating HEIs as members and one secretary general, rotating amongst the
rectors/directors, with a mandate of two years. According to the decision which establishes
the council, its roles and responsibilities are, amongst others,
•

to improve the equality of higher education;

•

discuss and find solutions to challenges each HEI faces;

•

study about higher education development outside Cambodia to improve Cambodian
HEIs;

•

organise national and international workshops or conferences;

•

and seek for technical support from partners to improve higher education (MoEYS,
2014).

Since its inception, a number of meetings (some presided over by the Minister of
Education, Youth and Sport and participated by a representative of DGHE) are conducted
annually. However, it seems that the council has yet to do anything substantial altogether for
the advancement of higher education. In July 2017, Magnus 7 (M7), a loose alliance of the
seven oldest universities and an agriculture institute all based in Phnom Penh was
established. According to the MoU, M7 promises to
•

foster the culture of academic excellence to achieve success and to serve the public
interests;

•

foster the collective action for civic engagement and social responsibility; and

•

provide a forum for ideas and wisdom sharing to advance human understanding.

Nevertheless, how and how much the MoU will be translated into action at all is still yet
to be seen, although to date nothing significant has ever happened.
Other important student and teacher bodies include the Cambodian Independent
Teachers’ Association (CITA) and HEI-based student associations. Unlike CHEA, their
12

participation in the system-level governance is even more limited. CITA was created in 2000
and formally recognised in 2001. It claims to have over 9,000 members and, unlike CHEA,
works mostly on advocacy and awareness raising and on a wider range of issues rather than
specifically on higher education. Generally, there is one relatively inclusive student
association at individual institutions, especially public HEIs, established mainly for information
sharing amongst students and promotion of students’ social participation and community
services, and it is not customary for Cambodian student associations to participate in systemlevel governance, not even institutional level governance. Such a student association is run by
a student body, which is elected by students or student representatives from the respective
HEI.

4.

Pre-higher education system
4.1

Overview of primary and secondary education

According to the table in Annex 1 primary education is the only foundation to secondary
education or vocational education. Primary education is also classified as compulsory
education, provided for children from 6 years old. It starts from grade 1 to grade 6. The
curriculum is prepared by MoEYS and provides textbooks for all subjects of the curriculum. All
primary schools will use the same curriculum and textbooks to provide primary training.
The table 1 below shows the number of primary schools and students enrolled in
academic years 2019-2020 including public and private schools under the supervision of
MoEYS.
Table 1: Number of Primary schools and student enrolment (2019-2020)

Enrollment

Type of Primary
Schools

Number of Primary
Schools

Total

Girls

1

Public

7,282

2,023,573

970,053 (47.9%)

2

Private

574

137,637

N/A

No

General Secondary Education is divided into lower secondary education and upper
secondary education.
•

Lower Secondary Education is a compulsory education and under supervision by
MoEYS. It requires three years of study from grade 7 to grade 9. In the final of grade
9, there will be a final exam prepared by individual schools. Therefore, the students
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who pass in the final exam will be selected to continue to study at upper secondary
education.
•

Upper Secondary Education requires three years of study from grade 10 to grade 12
for general education. It also provides technical education at some upper secondary 5
schools which will be aligned with the level 2 to level 4 of AQRF 2. They are defined
respectively at 3 levels from technical and vocational certificate 1 to certificate 3.
What is more, there is a final examination at grade 12 for general education and at
the level 3 of technical education. For the general education exam, there are two
schemes: science (Annex 2.1) and social science (Annex 2.2), which are done on the
same date. Students who choose science schemes take exams in history, biology,
chemistry, foreign language (English or French), Khmer literature, physics, and
mathematics. However, students who choose a social science scheme take exams in
earth science and ecology, history, geography, foreign language (English or French),
mathematics, civics, and Khmer literature. Both final exams (general education and
technical education) prepared by MoEYS, provincial departments of education,
assisted by the Union of Youth Federations, and witnessed by the Anti-Corruption
Unit. Generally, students who get scores of 230 (slight change from year to year) are
awarded with High School Certificate (សញ្ញាបត្រមធ្យមសិក្សាទុរិយភូ មិ) (Annex 2.3).

Table 2 indicates the number of schools and student enrolment in secondary education
both secondary school and upper secondary school in academic year 2019-2020 for general
education.
Table 2: Number of Secondary schools and student enrolment (2019-2020) for general education.

Type of Secondary
Schools

Number of
Secondary
Schools

Total

Girls

1

Public

1,791

953,680

508,899 (53%36)

2

Private

258

59,928

30,755 (51.31%)

No

Enrolment

Table 3 below shows the number of schools and student enrolment in upper
secondary school in the academic year 2019-2020 for technical education.

2

Asean Qualifications Reference Framework. Available at the following link: https://asean.org/wpcontent/uploads/2017/03/AQRF-Referencing-Guidelines-2020-Final.pdf
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Table 3 Number of Secondary schools and Student enrolment (2019-2020) for technical education.

No
1

Type of Secondary
Schools

Number of
Upper Secondary
Schools

Total

Girls

Public

16

2,717

1,042 (38.35%)

4.2

Enrolment

Overview of Vocational and Technical Education

Technical and Vocational Education and Training (TVET) serves multiple purposes. A key
purpose is preparation of youth for work. This takes the form of learning and developing
work related skills and mastery of underlying knowledge and scientific principles. Work is
broadly defined and therefore refers to both formal employment and self-employment. To
support self-employment, TVET curricula often include entrepreneurship training. Related to
this is the social reproduction and transformation of occupational and vocational practices.
TVET today has the responsibility of re-skilling such workers to enable them find and get
back to work Apart from providing work related education, TVET is also a site for personal
development and emancipation. These concerns the development of those personal
capacities that relate to realizing one’s full potential with regard to paid or self-employment,
occupational interests, and life goals outside of work. At the same time TVET seeks to enable
individuals to overcome disadvantages due to circumstances of birth or prior educational
experiences. From a development point of view, TVET facilitates economic growth by
increasing the productivity of workers. The returns from increased output far exceed the
costs of training, direct and indirect, leading to economic growth. TVET, like any other form
of education, also facilitates socioeconomic development by enhancing the capacity of
individuals to adopt practices that are socially worthwhile. As a form of education similar to
all others, TVET aims to develop the broad range of personal capabilities that characterise an
educated person. Thus, the provision of broad-based knowledge seeks to ensure criticcreative thinking. TVET also aims at developing capacities for effective communication and
effective interpersonal relations.
Table 4 Number of Technical and Vocational Education and Training (TVET) Institutions and Student enrolment3

No
1

3

Type of (TVET)

Number of (TVET)

Institutes

Institutes

Public TVET

38

Source: TVET MIS 2018-2019
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Enrolment
43,171

Type of (TVET)

Number of (TVET)

Institutes

Institutes

2

Private TVET

21

6,141

3

NGOs

7

2,168

66

51,480

No

Total

5.

Enrolment

Access to higher education
5.1

Access qualifications

There are two main streams of access qualification into higher education—general
stream and technical and vocational stream. First, students could be enrolled into higher
education if they finish their upper secondary school and are awarded with high school
certificate “សញ្ញាបត្រមធ្យមសិក្សាទុរិយភូ មិ ” (Annex 2.3) “សញ្ញាបត្រមធ្យមសិក្សាទុរិយភូ មិ
បំពេញវិ ជ្ជា” (Annex 2.4) / “សញ្ញាបត្របពចេ ក្សពទស និង ិ ជ្ជាជីិៈក្សត្មិរ៣” (Annex 2.5)” (grade
12th) of general stream. Second, according to Cambodia Qualifications Framework (CQF),
students who hold certificate level 3 “សញ្ញាបត្រិ ជ្ជាជីិៈក្សត្មិរ៣” (C3) of technical and
vocational education and training (TVET) stream in Cambodia have equivalent qualification to
the upper secondary school completion in general education and that they could be enrolled
into higher education of the academic stream.

5.2

Specific admission requirements

In terms of the admissions requirements of Cambodia’s higher education, the successful
completion of a high school certificate is not the only pathway; it is merely the primary route.
Overall, there are two types of admissions: scholarship and fee-paying. Scholarships, (and
government scholarships through the Ministry of Education, Youth and Sport (MoEYS) in
particular) are provided based on five main priorities: (1) merit, (2) gender, (3) poverty, (4)
geographical location, and (5) physical disability. To apply for government scholarships,
students must choose any two majors (as their first and second priorities) in any higher
education institutions of their interest listed in MoEYS booklet and apply through the
Department of Higher Education (DHE) in the second semester of grade 12 th of each
respective academic year. The application process starts in mid-March and lasts until the end
of May.
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Table 5 Number of HEIs under the control of relevant ministries4

N

Ministries/Institutions

Private

Total

1

Ministry of Education, Youth and Sport

13

67

80

2

Ministry of Labour and Vocational Training

12

13

25

3

Ministry of National Defence

5

0

5

4

Ministry of Cult and Religion

3

0

3

5

Ministry of Agriculture, Forestry and Fisheries

3

0

3

6

Ministry of Health

2

0

2

7

Ministry of Culture and Fine Arts

1

0

1

8

Ministry of Interior

1

0

1

9

Office of the Council of Ministers

1

0

1

10

Ministry of Public Work and Transport

1

0

1

11

National Bank of Cambodia

1

0

1

1

0

1

12

Ministry of Social Affairs Veterans and Youth
Rehabilitation

13

Ministry of Mines and Energy

1

0

1

14

Ministry of Posts and Telecommunications

1

0

1

15

Ministry of Economy and Finance

1

0

1

1

0

1

48

80

128

16

Ministry of Land Management, Urban Planning and
Construction
Total

4

State

Source: MoEYS, 2021

17

Cambodian Higher Education can be considered as binary due to the provisions of many
HEIs and a range of HE programmes. The minimum common access requirements for higher
education in Cambodia is the high school diploma for Bachelor’s degree and the certificate of
participation of Grade 12 national examination for the Associate degree. The latter case
refers to the students who took the national examination to get the high school diploma, but
they fail; thus, they can be admitted to Higher Education with an Associate’s degree if they
intend. The selection of scholarship fellows is mostly grounded in the students’ performance
on the high school examination. However, to be enrolled into STEM majors at some
prestigious HEIs—such as engineering at the Institute of Technology of Cambodia (ITC) and
health science at the University of Health Science (UHS) – students must take the entrance
examination. To be accepted into the ITC, students need to take an exam on advanced
mathematics, physics, chemistry, and logic. To be enrolled into UHS, students need to take an
exam on mathematics, chemistry, and biology. Each applicant is eligible to win only one
government scholarship at a time (either the first or second priority, depending on their
grade obtained on the high school examination or the entrance examination). Moreover,
each applicant can apply for more than two scholarship priorities for which they are eligible
(poor, female, rural, and disable).
The second type of admission entails fee-paying. Students who passed the high school
examination and do not receive a government scholarship, yet wish to pursue higher
education, can be admitted through a fee-paying scheme at either public or private higher
education institutions. In the academic year 2017–2018, of the 168,242 students with a
Bachelor’s degree, there were 143,605 (about 85%) enrolled under the fee-paying scheme.
Most private higher education institutions are providing a similarly narrow range of courses
that require little capital investment at the expense of fields that are vital for the country’s
economic growth.
With either type (scholarship or fee-paying), students are admitted based on two main
methods: their scores on grade 12th national examination and the institution’s entrance
examination. With the first method, if the students passed the grade-12th national
examination and got a passing grade on the subjects required for enrolling in a certain major,
they do not need to take the entrance examination. However, they need to take the entrance
examination if they pass the grade 12th examination but receive a failing grade for one of the
required subjects. For example, if a student passes high school examination and gets a
passing grade for mathematics and physics, she/he could be enrolled in a mathematics major
in higher education without taking the entrance examination. However, a student needs to
take the entrance examination if she/he receives a failing grade in science or mathematics on
the grade 12th national examination. Students need to take the entrance examination if they
want to be enrolled in a major that requires subjects; they did not take the high school
examination.
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6.

Types of higher education institutions

In Cambodia, there are two main types of higher education institutions. They are
Universities and Institutes. Another type that was approved by the MoEYS was Colleges, but
it runs very narrow in Cambodia. Therefore, the following description of higher education
institutions is only for the former two.

6.1

Universities

Regulation and criteria for the establishment of higher education institutions
Public legal entities, private legal entities who wish to establish higher education institutions
must respect and fulfil the following criteria:
•

Identification of names, symbols, and types of higher education institutions

•

Mission statement of higher education institutions

•

Governance and management

•

Curriculum development and teaching

•

Organising administrative staff and teaching staff

•

Organising buildings’ location and physical facilities

•

Strategic and financial planning

For the educational programs, each HEI shall have at the minimum the undergraduate
program, and if a master or PhD program is further aimed into the future, each HEI has to ask
for the license again. Otherwise, all program requirements like license from the Ministry of
Education, list of teachers and qualification and the course syllabi for all levels of education
(Undergraduate, Master and PhD) must be submitted to the MoEYS at once.

6.2

Professional higher education institutions

The formal TVET System under the Ministry of labour and vocational training comprises
38 TVET institutions. There are 17 Provincial Training Centres (including 1 specialised college,
namely JVC Technical College), 21 Polytechnics/Institutes (5 Regional Polytechnics Institutes).
Other than the higher educational programs, short courses are currently offered by MoLVT to
provide students/trainee basic skills (3-6 months duration). Certificate courses at 3 levels are
also provided (in Khmer: វិ ជ្ញ្ញាបណបបត្រក្សត្មិរ៣), requiring at entry point grade 9 or bridging
skills. Higher Diploma Programs (in Khmer: វិ ជ្ញ្ញាបណបបត្រជន់ខ្ពស់) of 2 years requiring Grade
12 or completion of the 3 Certificate levels. For the Bachelor Programs of 4 years, it requires
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Grade 12 or 2 years after completion of Higher Diploma levels. And Master Programs of 2
years after completion of Bachelor’s degree (in Khmer: សញ្ញាបត្រ បរ ជ្ញ្ញាបត្រ).

7.

Higher education programs and qualifications

As stated in section 6, there are only two main types of HEIs in Cambodia. Thus, the
following programs and qualifications are described for only University (Academic) and
Institutions (Profession Education). The former comprises 4 levels, namely (1) Associate
degree, (2) Bachelor’s Degree, (3) Master’s Degree and (4) Doctoral (PhD) degree. Whereas
the later comprises 8 levels including (1) Technical and Vocational Certificate, (2) Technical
and Vocational Certificate 1, (3) Technical and Vocational Certificate 2, (4) Technical and
Vocational Certificate 3, (5) Higher Diploma of Technology/Business Education, (6) Bachelor’s
Degree of Technology/Business Education, (7) Master’s Degree of Technology/Business
Education, and (8) Doctoral Degree of Technology/Business Education. See Table 9 for the
summary and equivalent programs for the two types of HEIs programs.

7.1

University education programs and qualifications

7.1.1. Associate degree (សញ្ញាបត្រ បរ ជ្ញ្ញាបត្ររង)
Training Programs
An Associate degree needs to study for a period of two years or approximately and
requires a minimum of 60 credits of higher education. An Associate degree is intended to
develop students’ knowledge and abilities to effort in an administrative or professional field
with minimal specialisation requirements and to provide an overall theoretical knowledge
base for further study.
The mechanisms to achieve these knowledge and skills are significant, although the
emphasis on general knowledge or professional knowledge differs depending on the majors
being studied. Associate degrees related to the field of training must provide adequate
knowledge and skills as needed, and generally consist of at least 50% of the whole
educational program.
Subjects for Associate degrees must be designed to be relevant to the undergraduate
program, but not totally identical. These subjects are different in scope depending on the
educational program, but must be sufficient to provide a basis for pursuing a related
Bachelor’s Degree.
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The Associate degree qualification provides general basic orientation for an entry into
specialised occupations in the professional field and provides guidance on the basis of any
subject.
The person who receives this qualification
Person with this level of qualification must have:
•

Knowledge of processes and theories in the field of study, including regulatory
procedures and practices regarding their field of practice.

•

Ability to apply ideas, theories, and processes to find solutions to problems related to
the work or skill based on clear analysis

•

Ability to effectively implement job responsibilities

•

Ability to interpret and evaluate qualitative and quantitative data and present
conclusions through oral presentation and writing using appropriate information and
communication technology.

Person with this level of qualification must:
•

Use knowledge and skills to solve problems in the field of study with little need for
guidance, but limited understanding of knowledge and how to solve those problems
that can influence the analysis and interpretation of that knowledge

•

Try to find advice from appropriate sources as needed

•

Take the initiative to plan to increase their knowledge and skills

•

Think and act independently, but also interactively in teams or helpful teamwork to
accomplish common goals

•

Recognise the impact on the actions of others and estimate the appropriateness of
those activities, respecting the principles of morality and ethics, and accepting
responsibility for any actions taken by individuals.

Learning Outcomes
Knowledge:
•

Overall understanding of the field of study and having a clear and in-depth knowledge
of a number of key points, including main theories, concepts and principles

•

Understand the importance of research and current issues
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•

For educational programs that provide students with access to professional or
occupational careers, knowledge of current developments in the implementation of
technical requirements and regulations in the professional field.

Cognitive Skills
•

Be able to analyse and interpret technical information and research and be able to
use that information to solve problems

•

Be able to examine essential issues that arise frequently, solve those problems, and
come up with new methods using relevant knowledge and theory

•

Comprehend and distinguish the concepts and theories of the subjects and apply
those concepts and theories in the context of work and study

•

Understand the nature of knowledge in the field of study and be able to use that
knowledge to analyse and solve problems

•

In vocational education programs, technical and vocational knowledge can be used to
analyse and solve problems with minimal instructional needs and to understand and
explain the consequences of decisions.

Interpersonal skills and responsibilities:
•

Think and act independently but also interactively in a team or group work to achieve
common goals

•

Identify weaknesses in their knowledge and skills and make practical plans to learn
more

•

Responsible for personal and group activities

•

Understand and strictly abide by regulations and ethics

•

Understand the impact on the actions of others and estimate the appropriateness of
those activities, considering the possible consequences.

Arithmetic, Information Technology and Communication:
•

Be able to use mathematical and general statistics methods to analyse and solve
problems

•

Communicate effectively in speaking, writing, reasoning, analysis, and making
accurate and conclusive conclusions

•

Use information and communication technology to analyse problems and evidence
obtained and to present effectively.
22

Study Port for Qualification
General candidates must have a high school diploma or equivalent, which includes a
certificate of basic education or three technical and vocational degrees. The admission to an
Associate degree does not require candidates to have prior work experience. Applicants with
a basic school year certificate are required to transfer credit.
Associate degree is a qualification that requires a two-year study after the 12th grade.
Therefore, the Associate degree program can be organised through a single major or a
multidisciplinary field and must include some of the necessary general work skills through an
oriented subject.
There are many study options that are available to get an undergraduate degree. The
preferred course of study is through continuing education in a Bachelor's degree program in
the field of study corresponding to a core subject for no more than two additional years with
a limited number of credits. Another option is to pursue a Bachelor's degree in a related field
or other field with less or similar credits.

7.1.2. Bachelor’s degree (សញ្ញាបត្រ បរ ជ្ញ្ញាបត្រ)
Training Program
Bachelor’s degree requires candidates to complete at least 120 credits and is usually
required to study (full-time) for 4 years or equivalent. The study may vary depending on the
subject and each educational programme. Although all undergraduate courses require a
minimum of 120 credits through in-class study, the number of credits may increase
depending on the requirements of the study in different professions. For a Bachelor’s degree
in a specialty with a long-term training program, additional credit is provided to confirm that
the subject has a high study requirement.
Undergraduate educational programs are designed to develop a broad understanding of
each skill, along with in-depth study of the latest developments and research. Students need
to understand key knowledge and theories in other majors.
A Bachelor’s degree is a qualification for an entry into a profession that requires a great
skill, and the educational program must develop both knowledge and skills to operate in
those professions, as well as a knowledge base, theory and practice, and research to pursue
further studies.
The person who receives this qualification
The persons with this level of qualification must have:
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•

Extensive systematic and interconnected knowledge in the field of study as well as
relevant theories and principles

•

Ability to observe and find solutions to complex problems using knowledge gained
from the study of their skills and related fields with minimal guidance

•

Ability to use mathematical and statistical formulas to analyse and solve complex
problems and to select and use the most appropriate mechanisms to present the
other results

•

For vocational educational programs, the knowledge and skills acquired is the
response that is effective to the real practice of each skill.

Learning Outcomes
Knowledge:
•

Wide systematic and interconnected knowledge in the field of study as well as
relevant theories and principles

•

Comprehend knowledge and theories regarding various education or other
professional fields for vocational educational programs

•

Understand the latest major developments in the field of study, including analytical
knowledge of current research related to problem solving and knowledge
enhancement

•

In the educational program which is designed for the Bachelor of Technology,
students need to understand the conventions, regulations and technical
requirements, as well as how to improve the above issues in response to social
change.

Cognitive Skill:
•

Be able to observe, understand and evaluate new information, ideas and evidence
from various sources and make inferences about events and problems that arise with
the need for minimal guidance

•

Able to observe complex problems, suggest and create new solutions through the use
of knowledge and experience in their skill

•

Can apply those skills and knowledge in the profession and in general education
related to the study. In the field of vocational education, students might apply the
appropriate general procedures, but must clearly define the environment that
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requires the development of new solutions, all of which need to be addressed and
developed through theory and practice.
Interpersonal skills and responsibilities:
•

Participate with the team and find solutions to problems that arise, whether as a
leader or as a team member

•

Perform leadership work in uncertain situations that require new solutions

•

Take the initiative to identify issues that require attention and be able to address
them appropriately, whether in individual or group work

•

Be responsible for their studies and be able to find and use new means of information
or analysis techniques to meet the needs of their studies

•

Be able to self-study to continue to study to the next level

•

Practice teamwork and interpersonal skills that are appropriate to their job

•

Solve ethical and professional issues related to judging values and ethics that are
sensitive to others in accordance with the basic values and professional ethics.

Arithmetic, Information Technology and Communication Skills:
•

Make good use of information and communication technology to collect, interpret
and disseminate information and ideas

•

Select mathematical or statistical methods to be used in interpreting information data
and presenting solutions when examining problems

•

Communicate effectively both orally and in writing, selecting and using appropriate
presentation formats for different events and participants.

Study Port for Qualification
Candidates must have a high school diploma or equivalent, including Associate degree,
technical and vocational degree 3 (level 4) or Associate degree / Technical degree (level 5).
Applicants with an Associate degree or Associate degree in technical / specialisation are
required to transfer credit. Admission to a Bachelor's degree does not require candidates to
have prior work experience.
Bachelor’s degree is a qualification that is studied for 4 years after 12 th grade.
Consequently, training programs can be organised through a single major or a
multidisciplinary field and must include some of the necessary general work skills through an
oriented subject.
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Undergraduate training programs include:
•

4 or 5 years or more of vocational training that trains students with the practical skills
and techniques to apply them effectively in the profession

•

A combination of different special educational programs or two overlapping degree
programs allow students to combine the subjects in both majors and earn a
Bachelor’s degree in less time than studying in separate subjects.

A Bachelor’s degree is a degree that allows students to pursue a Master’s degree.

7.1.3. Master’s degree (សញ្ញាបត្រ បរ ជ្ញ្ញាបត្រជន់ខ្ពស់)
Training Program
Master’s degrees are generally required to complete after a Bachelor's degree for at
least two years for full-time study and up to six or eight years for part-time study with a total
of at least 45-57 credits. For the Master Program, there is no Bachelor-Master integrated
(long cycle) existing in Cambodia.
The Master’s degree was established with the aim of providing higher education and
skills in both general and vocational education to students who have completed a Bachelor's
degree with higher academic results, which generally requires an average of a total grade
point average from 2.5 up.
Master’s degrees, which focus on vocational training, must be integrated into the higher
education and independent project writing program by applying the knowledge to address
issues in their professions.
Postgraduate training can be done in the following three ways:
A. Master’s Degree through Subject Study
Training is conducted through the study of all subjects based on written and/or oral
exams for graduation. This training program requires students to study in classrooms and can
study in small groups on all subjects and may require research projects on any subject. The
postgraduate program through the subject study requires students to study at least 39
credits, total credits and 6 credits on research projects or 45 credits for students who do not
have a research project.
B. Master’s Degree through Subject Study and Research
Training is conducted through subject study and research reporting, and graduation is
based on written and/or oral exams and report results. The Master’s degree program
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through research requires students to study at least 33 credits of the total number of credits
and 12 credits in the research report.
C. Master’s Degree through Research
The training is focused on research and graduation is based on a research thesis. This
training program requires students to study only some basic subjects, such as research
methods, etc., and does not require students to study in the classroom, take exams or do
other work. Assessing student progress is done through a mentor who oversees and guides
students from the beginning to the end. The postgraduate program through research must
have 12 credits in subjects related to research methods to write a thesis or other subjects,
depending on the requirements of the higher education institution and at least 33 credits in
the thesis.
The person who receives this qualification
Persons with this level of qualification must have:
•

An in-depth understanding of theories, research and new developments in the field of
profession and the consequences of those developments aimed at maintaining
knowledge in the field in which they are studying

•

Understand and be able to apply research and inquiry methods that are specific to
the field of study or professional practice, and apply those methods to complete
necessary research studies or to plan projects in the professional field

•

Ability to synthesize and apply the results of recent research and development in the
field to their professional skills in analysing, developing and experimenting with
hypotheses and proposing solutions to issues related to theory and practice

•

Ability to present the results of advanced study and research through the publication
of a dissemination document to the community of scholars, experts and stakeholders.

Learning Outcomes
Knowledge:
•

Have a clear knowledge of the main points of the subject and education, including
new concepts, principles, theories and practices related to the process of learning and
practice in the professional field

•

Have a thorough understanding of one or more complex areas of their specialisation
related to theory, research and practice
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•

Understand how new knowledge is established and applied and the impact of new
research on knowledge in one's field as well as on professional practice

•

Recognise new regional and international rules that may affect the professionalism
associated with changes in future implementation of these rules.

Cognitive Skill
•

Be able to apply both theoretical and practical knowledge to solve new, unique and
unpredictable problems in study and professional skills, and be able to create inspired
solutions to problems and events

•

Be able to make reasonable and reliable judgments in situations where information is
inadequate and unclear

•

Synthesize and use published study materials or other professional reports and
generate important new ideas and combine them to create more new knowledge

•

Use general research and specialised research techniques in creative analysis of
complex issues and be able to draw conclusions and make proposals related to their
field of education and profession

•

Design and implementation of large-scale research projects as part of an independent
study by applying knowledge, theory, practice, and research techniques to draw
important conclusions in addition to existing professional knowledge and practice.

Interpersonal skills and responsibilities
•

Initiate ideas to find and solve creative problems and complex situations that arise in
the context of their studies and profession. When additional information and skills are
needed, students are able to take action to seek information and apply additional
skills independently

•

Take responsibility for their own tasks and cooperate with other members to resolve
all situations and issues, implement leadership skills, both formal and informal, as
necessary

•

Solve consistently and thoroughly complex problems in vocational education and
training.

Arithmetic, Information Technology and Communication:
•

Communicate effectively and appropriately with stakeholders in their profession as
well as in the community as a whole through both formal and informal reports and

28

presentations and through educational publications such as thesis or report of a
research project.
•

Be able to compile statistics, data and widely use information and communication
technology to observe any problems that may arise and can present their conclusions
and suggestions to relevant parties.

Study Port for Qualification
Applicants who wish to pursue a Master’s degree must demonstrate the ability to pursue
a higher degree in the requested skills. There are several study options to qualify for this
qualification. These learning pathways vary according to the approach of each educational
program and the relevant procedures. In general, training programs that focus on basic
research require candidates to be research-based, while training programs that focus on
basic education are more comprehensive and easier to select candidates.
Due to the variety of study pathways and qualification methods, the duration of the
study also varies accordingly. However, most Master’s degrees require two years of study in
addition to a Bachelor's degree of four years or more.

7.1.4. Doctoral degree (សញ្ញាបត្រ បណឌិរ)
Training Programs
The PhD program requires a total of a minimum of 45 credits for advanced study plus a
specialised thesis, which usually requires a minimum of 3 to 6 years of research for full-time
study and 8-year research period of part-time study or similar. period after obtaining a
Master’s degree.
The Doctoral program structure, which focuses primarily on independent research in a
particular field offered by a number of institutions, requires a total of at least 12 credits, plus
a large-scale research dissertation writing.
There are many types of Doctoral educational programs, depending on the organisation
or savings of the research and study. Doctoral degrees in the Kingdom of Cambodia are
divided into three as following:
Doctoral Degree in Research: is the highest level of higher education that is awarded to
an individual based on the recognition of outstanding achievements in both research
methods and research results that can be published in scientific journals, as well as
contributing to research for the creation of new knowledge and practices. This type of
educational program usually followed a Master’s degree in research based on research work
under supervision. Some exceptions may apply for each university depending on their
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internal regulation, for example, if the candidate bears a non-research Master’s Degree, but
is full of experience related to their research topic, She/He can be admitted to the Doctoral
degree in research.
Professional Doctorate Degree: is the highest level of higher education awarded to a
person who has studied a specialty such as medicine, dentistry, engineering, education,
business and fine arts. The candidates with this type of degree complete the main job and
compile the knowledge gained from the study and work experience according to the method.
This type of Doctoral education program is usually followed by a Master’s degree, which
combines academic work and research.
The person who receives this qualification
The person who receives this qualification must:
•

In-depth understanding of key points of knowledge and advanced research in general
education or in vocational skills

•

Understanding the real problems and identifying the root causes of those problems
for current practice and generally accepted conclusions

•

Knowledge related to the synthesis of research theories in related skills, the creation
and interpretation of new knowledge through research or the application of theory
and research to make a significant contribution to professional practice

•

A clear understanding of research techniques that can be applied to relevant study
skills

•

Ability to compile research results conducted in research thesis or research project
reports and in published articles as a reference for study or for other professions.
Learning Outcomes
Knowledge:

•

Have a clear understanding of the key points of knowledge in education or
professional skills

•

Understand the latest developments in their professional skills, including problems
with research techniques and key challenges in developing generally accepted
conclusions

•

Have a clear knowledge of the development of related skills that influence
professional practice.
Cognitive Skill
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•

Be able to use theoretical insights and observation techniques to creatively analyse
important events and issues, as well as develop new solutions to those problems

•

Be able to synthesize research and theoretical writing and be able to develop
innovative new insights based on the integration of ideas both inside and outside of
their higher education

•

Be able to organise and lead important research or development projects.
Interpersonal skill and responsibilities

•

Act appropriately with great initiative in professional activities

•

Take high responsibility for their activities, evaluate and improve their work efficiency
by getting real feedback and planning for improvement

•

Facilitate and enhance cooperation in teamwork activities and effectively implement
leadership in complex social and professional environments.
Arithmetic, Information Technology and Communication

•

Communicate effectively and appropriately with stakeholders in general and
vocational education, as well as in the community, through formal and informal
reports and presentations, and through publications in general and vocational
education, such as thesis or project reports on any important and complex issues

•

Effectively calculate and utilise mathematical and statistical data and make extensive
use of information and communication technology to observe problems and present
conclusions and recommendations.

Study Port for Qualification
General candidates must have a Master’s degree and be expected to demonstrate the
potential for pursuing a Doctoral degree in the requested field of study. In some cases,
candidates can continue their studies from a Master’s degree to a doctorate, even if they
have not yet received a Master’s degree. For some PhD programs, professional experience is
a key requirement if their academic background doesn’t fit the applying PhD program.
As candidates have different types of knowledge and related skills, the duration of study
also varies accordingly.
However, most Doctoral research programs require three to six years of full-time study.
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7.2

Institute (TVET) education programs and qualifications

The characteristics and expected study results at each qualification level of the Technical
and Vocational Education and Training focus on capacity building based on the criteria set out
in accredited training programs or courses. The available qualifications in Technical and
Vocational Education and Training are based on the competencies defined in the
competency-based study package or the competency test package which is officially
approved. The following are the characteristics of each training program.

7.2.1. Professional Certificate (in Khmer: វិ ជ្ញ្ញាបណបបត្រិ ជ្ជាជីិៈ)
This training program requires students to practice more than presenting in the
classroom until they are able to meet the conditions set out in the training program. This
training program requires full-time students to study for 4 months or 6 months in accordance
with the actual needs of the training program.

7.2.2. Technical and Vocational Certificate 1 (វិ ជ្ញ្ញាបណបបត្របពចេ ក្សពទស
និង ិ ជ្ជាជីិៈក្សត្មិរ១)
This training program requires students to practice rather than present in the classroom
until they are able to meet the conditions set out in the training program. This course
requires students to study for a full year, or equivalent.

7.2.3. Technical and Vocational Certificate 2 (វិ ជ្ញ្ញាបណបបត្របពចេ ក្សពទស
និង ិ ជ្ជាជីិៈក្សត្មិរ២)
This training program is related to training activities, including practical activities in the
workshop or laboratory, and in-class presentations until the competencies are defined in the
program. Applicants who have completed Technical and Vocational degrees (2) are required
to have a full year of study or equivalent.

7.2.4. Technical and Vocational Certificate 3 (វិ ជ្ញ្ញាបណបបត្របពចេ ក្សពទស
និង ិ ជ្ជាជីិៈក្សត្មិរ៣)
This training program is related to the training activities, including activities in the
workshop or laboratory and the presentation in the class until they have the ability defined in
the program. Applicants who have completed Level 4 qualification are required to study and
work full time for one year or equivalent after receiving Level 3 qualification, this qualification
is worth at least 30 credits.
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7.2.5. Associate degree
បពចេ ក្សពទស/ឯក្សពទស)

in

Technical/Specialisation

(បរ ជ្ញ្ញាបត្ររង

Training programs include the real practices of technical training, such as classroom
presentations, workshops, labs, internships, and work experience until candidates have
achieved the skills set out in the training program. Applicants who have completed Level 4 or
Higher Secondary Education are required to study and practice for 2 years or equivalent, with
a minimum of 60 credits or more than 30 credits of Level 4 Qualification.

7.2.6. Technology/Specialisation/Engineering
បពចេ ក្សពទស/ឯក្សពទស/វិ ជ្សក ក្សមម )

Certificate

(បរ ជ្ញ្ញាបត្រ

The training program of the Bachelor’s degree of Technology/Specialisation/Engineering
is systematic and a continuous demonstration of knowledge, ideas, principles, perspectives,
and most importantly research methods and problem-solving techniques on key recognised
topics. At this level it is important to develop general theoretical skills to conduct in-depth
research, evaluate new information, concepts, perspectives and evidence from common
sources in the main subjects of the Bachelor's degree. Candidates must study at least 120
credits after high school for 4 years or equivalent.
The Bachelor of Technology/Specialisation program is designed to develop industry
knowledge and professional skills, with an in-depth analysis of recent developments and
research, and to be able to apply the knowledge and skills to train others in their field.
Bachelor’s degree of Technology/Specialisation/Engineering is a basic qualification for
Technical and Vocational Education and Training in technology, management and vocational
training, and the study helps to develop knowledge and skills in areas related to the
development of knowledge and skills in the implementation of educational strategies. This
program requires high education and experience in practical training situations. The program
incorporates the necessary skills and knowledge to practice in business and career to become
effective teachers and trainers, and theoretical, practical, and research knowledge to pursue
further studies.

7.2.7.
Master
of
(បរ ជ្ញ្ញាបត្រជន់ខ្ពស់បពចេ ក្ស ិ ជ្ទា/ឯក្សពទស)

Technology/Specialisation

The training program of Master’s degree of Technology/Specialisation, which focuses on
vocational training, should be incorporated into the higher education program and
independent project writing, with the knowledge learned to solve other issues in the
professional field.
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The Master’s degree of Technology/Specialisation in Technical and Vocational Education
and Training is an academic achievement that combines the study of key areas or concepts
related to professional practice in both theory and skills in a general context through study
on the subjects in classroom and research work as well as project writing.
Master’s degree of Technology/Specialisation is generally required to continue the study
at least 2 or 3 years for full-time study and up to 6 or 8 years for part-time study and total
credit at least 45-57 credits after completing a Bachelor’s degree of Technology /
Specialisation/Engineering.

7.2.8.
Doctor
(បណឌិរផ្នែ ក្សបពចេ ក្ស ិ ជ្ទា/ឯក្សពទស)

of

Technology/Specialisation

Doctoral degree program in Technology/Specialisation requires a minimum of 54 credits
for advanced study (the study in class in advanced subjects) plus a specialised thesis, which
usually requires a minimum of 3 to 6 years of research of full-time study and 8 years of parttime research or similar period after obtaining a Master’s degree in
Technology/Specialisation. The Doctoral program structure, which focuses primarily on
independent research in any of the majors offered by some institutions, requires a total of at
least 12 credits, plus a research dissertation writing.
The education program of Doctoral degree of Technology/Specialisation is primarily
related to the high knowledge and proficiency of the latest developments in essential and
innovative skills, interpretation and application of knowledge that provides more critical
concepts to develop any subjects, lessons or professionals. Doctoral education programs can
focus on independent research that results in a dissertation, in addition to existing
knowledge, or a combination of advanced study assignments with a professional thesis or
practical thesis.
Doctoral qualification of Technology/Specialisation in the field of technical and vocational
education and training is the result of a study that includes self-development and
comprehensive application of knowledge, theoretical, professional and specialised fields
and/or advanced specialties. PhD graduates in technology/specialisation have the ability to
create something new on their own through advanced personal study and research,
presenting issues related to the professional knowledge, which is created, and it must have
good quality to be used in the real practice.
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Table 6 Higher education programs, qualifications and their corresponding equivalence 5

Levels

8

7

6

5

Technical & Vocational Education
and Training
Doctoral Degree of Technology/Business
Education
Master’s degree of Technology/Business
Education
Bachelor’s degree of Technology/Business
Education
Higher Diploma of Technology/Business
Education

Higher Education

Minimum Credit
Hours

Doctoral Degree

54

Master’s degree

45

Bachelor

120

Associate degree

60

4

Technical and Vocational Certificate 3

--

30

3

Technical and Vocational Certificate 2

--

30

2

Technical and Vocational Certificate 1

--

30

1

Professional Certificate

--

30

7.3

Organisation of academic year

Training programs at Higher Education of Cambodia vary from region to region, as well as
from one institution to another. The training is divided into two semesters per year for
Monday to Friday classes or weekend (Saturday & Sunday) classes. There are 45 hours for
each subject equal to 3 credits per semester. Generally, the training program by semester is
mostly for educational institutions in urban areas. Actually, for educational institutions in
rural areas, due to the lack of teachers, as well as some students being busy, consequently
some institutions have organised training programs as blocks or weekend classes. There are 3
weeks per course and 45 hours equal to 3 credits. In addition, some educational institutions

5

Adapted from the CQF, 2012

35

have organised training courses in shifts, such as morning shifts, afternoon shifts and night
shifts, in which the break time is between 15 to 25 minutes.

8.

Grading and credit system

On November 19, 2014, ACC introduced a new declaration on the implementation of
Credit System and Credit Transfer. Since then, all higher education institutions have
implemented the new system.

8.1

Grading scale and system

As stated in the declaration N. 04/04 on the implementation of credit system and credit
transfer, grading system was provided as follows:
Table 7 Credit System, Credit Transfer & Grading System6

Mark obtained (%)

Grade

Grade point

Meaning

85-100

A

4.00

Excellent

80-84

B+

3.50

Very Good

70-79

B

3.00

Good

65-69

C+

2.50

Fairly Good

50-64

C

2.00

Fair

45-49

D

1.50

Poor

40-44

E

1.00

Very Poor

<40

F

0.00

Failure

The Grade point Average-GPA that is from 2.00 and over (GPA≥2) is considered a pass. The
formula to calculate GPA is as follows:

6

Source: ACC, 2004, p.69
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8.2

Credit system

The declaration N. 04/04 on the implementation of credit system and credit transfer was
introduced in 2004 by ACC. The declaration defined the key terms as follows 7:

7

•

Credit system refers to the mechanism that facilitates part-time classes or the
combination of part-time and full-time classes while credit transfer refers to the way
that a HEI officially recognises credits of any courses that students successfully
finished in any HEIs.

•

There are two semesters in one academic year. One semester lasts for 15 weeks
excluding examination week.

•

Study activities are divided into three aspects: theory study, experiment, and real
practice.

•

Academic programs at HEIs are divided into 3 activities: theory study, practice
activities, and internship activities.

•

One credit of theory study refers to teaching activities in the classroom consisting of 1
hour a week or not less than 15 hours in a semester.

•

One credit of practice refers to the training or experimental activities in laboratories
consisting of at least 2 hours a week or at least 30 hours a semester.

•

One credit of internship activities is the training activities at the farm or company or
hospital or real practical activities in other workplaces consisting of at least 3 hours a
week or at least 45 hours a semester.

•

Bachelor programs requiring 4-year study must have at least 120 credits while
Bachelor programs requiring 5-year study must have at least 140 credits.

•

Master program requiring 2-year study must have at least 45 credits and at least 57
credits for a master program requiring 3-year study.

•

PhD programs requiring research activities for at least 3 years must have at least 54
credits.

•

Academic structure is divided into two groups: general education (foundation year)
and major education. Foundation year program consists of at least 30 credits.

•

Major education consists of major subjects, core major subjects, basic major subjects
and elective major subjects. Most of the subjects focus on knowledge and real

Source: ACC, 2004, p.65-67
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practice. Four-year Bachelor program must have at least 90 credits for major subjects
and other minor subjects. Five-year Bachelor program requires at least 110 credits for
major subjects and other minor subjects. Six-year Bachelor program must have at
least 130 credits for major subjects and other minor subjects. Elective major subjects
should not be less than 3 credits.

9. Quality assurance
qualifications

and

recognition

of

national

To run an academic program, HEIs need to submit official relevant documents required
by DHE and MoEYS asking for a license. After getting a license for a specific program, HEIs can
officially introduce that program to the public. Then HEIs submit an official request to ACC
asking for HEI accreditation.

9.1

Accreditation and quality assurance

While the MoEYS is mandated to grant licenses to HEI establishment and supervise public
and private HEIs under its jurisdiction, the Accreditation Committee of Cambodia (ACC) was
established in 2003 to ensure quality and accredit all HEIs. Initially attached to the Council of
Ministers (CoM), the ACC plays the role of external quality assurance and accreditation and is
responsible for ensuring and promoting higher education quality to meet the regional and
international standards and to guarantee improvement in institutional performance. The
decree that establishes this body requires that only HEIs accredited by the ACC are entitled to
confer Bachelor’s, Master’s and/or PhD degrees. After its creation, the national quality
standards were introduced. This was to be achieved through, first the introduction of the
Foundation Year Program in 2005 and the introduction of nine national minimum standards
with the following focuses:
•

mission of HEIs;

•

governing structure, management and planning;

•

academic programmes;

•

academic staff;

•

students and student services;

•

learning services;

•

physical plants;

•

financial plan and management; and
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•

dissemination of information in 2010 to assess HEIs and their academic programmes
for accreditation.

According to the sub-decree on the organisation and functioning of the ACC General
Secretariat, the secretariat has many important missions, including
•

to prepare the accreditation policy and take necessary measures to ensure education
quality;

•

to prepare and improve minimum standards to ensure higher education quality;

•

to examine, monitor and evaluate HEI’s institutional management and academic
programmes;

•

to propose HEIs an accreditation to the ACC for approval;

•

to propose foundation year programme accreditation to the ACC for approval;

•

to propose HEIs accreditation rating to the ACC for approval;

•

to ensure proper participation from relevant stakeholders concerned with outcome of
each HEI which applies for accreditation; and

•

to publicly disseminate the ACC’s findings on accreditation (RGC, 2003a).

Cambodia’s HEI accreditation is still nascent and immature. Chealy Chet (2006) correctly
noted more than 10 years ago that the ACC, the central player in guaranteeing quality
assurance, is younger than most of the Cambodian higher education institutions. General
perception towards the ACC as an external quality guarantor can be said to be quite
pessimistic, although this body is led by qualified individuals and should be credited for
accrediting the foundation year programmes of almost all HEIs. ACC also managed to
downgrade some universities and institutes which did not meet its minimum standards to
schools or centres and closed some disqualified HEIs altogether. Yet its ability and capacity as
a quality assurance guarantor have been legitimately questioned. Some question its
independence from external interference; others see it as a body with inadequate
professional experience in accreditation and staffed with much less experienced staff and
assessors or criticize its ‘very complex and bureaucratic’ application procedure (cf Ford, 2006,
Sen & Ros, 2013; Vann, 2012; Brehm, Pen, & Sok, 2017).
In 2016, the ACC employed around 100 on-contract assessors with a two-year term, a
reduction from around 200 five years ago. The assessors can re-apply for the positions should
they want a renewal. After being employed, assessors are trained on assessment standards
and guidelines. Although all assessors must hold a Master’s degree, which seems to make
them qualified, there are doubts about the credibility of some assessors’ capacity and
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questions over the recruitment criteria, which seem to favour senior institutional
administrators. Some assessors have never been involved in the university or academic
society, therefore, are not able to perform the job well. An informal conversation with people
who are close to the work of the ACC a few years ago revealed that some assessors did not
even know whom to ask questions and some did not even ask questions at all during the
assessment missions. In this sense, there is a clear need to review the criteria for
assessorship and to improve accreditation training programmes. The formal qualification for
assessors should be lifted from a Master’s to a PhD degree or individuals who hold senior
positions or sector-wide experience and knowledge, who have experience and expertise in
university management, administration and academic society, or who have adequate
experience and expertise in teaching, learning and research. An effort may be made to
involve assessors from the region such as from the ASEAN University Network (AUN) in the
assessment. The process of reapplying to become assessors should take into account how
they continue to actively involve themselves in the programme related to the assessment.
The training programme should not be limited to standards and guidelines only but extended
to concepts and theories behind each of the standards and concepts and should expose
assessors to regional and international practices, and if possible training by experienced
foreign assessors.
This uneven adherence to accreditation requirements has led to concerns that not only
the rights of students for access to quality education, as well as the separate issue of public
accountability, has not yet been materialised but has also led to the question of how
independent this agency is. This could also indicate ineffectiveness and inefficiency of the
ACC. The shortage of strong institutions and competent agents to implement policies
effectively are well acknowledged in many government development plans and policies.
Generally, this issue is attributed to the lack of human resources, poor human and financial
resource management and incentive schemes; however, this is not totally applicable to the
case of the ACC, which has a separate annual operational budget and external support and
revenues generated from its services to HEIs. The problem partly lies in the fact that there is
no clear and rigorous recruitment policy, which limits its ability to target and mobilise more
qualified assessors. The slow progress may be attributed to several other factors such as
complex indicators used for previous assessment (more than 200 indicators were used for
institutional accreditation and many were hardly measurable in concrete terms) and the
ineffectiveness and inefficiency of ACC services to HEIs.
In response to this phenomenon, on 30 October 2013, through a royal decree, the
government decided to attach the ACC secretariat to the MoEYS, with the minister taking the
role as the committee chair. Subsequently, on 31 October 2013, a sub-decree and a directive
on the implementation of the decree and sub-decree on transferring and integrating the
work of some state institutions were issued. The ACC secretariat has since been affiliated
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with MoEYS, with the structure and function of the secretariat intact. The committee was reestablished in 2014. According to the Royal Decree on the Amendment of Higher Education
Accreditation passed in the year, the committee shall comprise three permanent members
(i.e. the Minister of Education, Youth and Sport; MoEYS Secretary of State and ACC Secretary
General) and at least 11 appointed members. The appointed members have a term of three
years with possible re-appointment (RGC, 2014b).
In addition to external quality assurance, the Decree on Higher Education Accreditation
obliges each HEI to establish its internal quality assurance units (IQAUs) to conduct regular
internal quality self-assessment to improve its education quality. Quite a number of HEIs,
including the Royal University of Phnom Penh (RUPP), Norton University, Paññāsāstra
University of Cambodia, Build Bright University and others, have established their own IQAUs.
Stakeholders whom Moniroith Vann (2012) interviewed expressed their support towards
IQAUs as a mechanism to ensure quality, but they are concerned with IQAUs’ limited
experience and capacity in handling self-assessment, since IQAUs are usually staffed with
teaching staff with little knowledge and experience of quality assurance and accreditation
and perhaps established to merely meet the government’s requirement (Vann, 2012,
especially Chapters 6 & 7). The office is often understaffed and underfunded, with limited
activities, mainly conducted randomly in preparation for external accreditation. Cambodia
also attempts to have some of her HEIs and their academic programmes accredited by the
regional body through the AUN, a network of 30 universities in the region. So far, only the
Royal University of Law and Economics (RULE) and RUPP have AUN full membership and the
University of Southeast Asia an associate membership, but they are yet to have their
programmes, let alone institutions, assessed and supported by the AUN. The National
University of Management (NUM) and Phnom Penh International University (PPIU) have
recently been granted membership in this regional network too. With main funding from the
partner Washington State University, the Social Works Undergraduate Program of the RUPP,
which received the provisional accreditation status (2018 – 2020), was the only programme
once assessed and accredited by the Philippines Accreditation Association of Schools,
Colleges and Universities (PAASCU).

9.2

Mechanisms of IQA system at HEIs

Each HEI has an IQA office that works separately. The office has to be equipped with
enough necessary equipment. The main tasks of the IQA office are to develop and revise IQA
Manual, develop and implement IQA action plan, review curriculum guidelines, especially
write self-access Report for HEIs (ACC, 2020b). SAR is developed in line with the nine national
standards for higher education introduced by ACC.
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9.3

National Standards for Higher Education

The National Standard for higher education in Cambodia was introduced in 2015 by
Brokas N. 01/15. There are 9 standards that all higher institutions in Cambodia fulfil to get full
accreditation.

9.4

Vision, mission and goals

The faculty has to clearly define its educational vision, mission, and goals which respond
to the needs of the country, regional or international communities and take part in
preserving cultural and national identity. Also, the faculty has to clearly identify the students
and community it wishes to serve. Those defined vision, mission and goals need to be
reviewed and revised with a time period set by organisational teams to make sure that they
are useful in reaching institutional planning (ACC, 2015).

9.5

Governance and management

The faculty needs to have a good governance system that helps achieve the vision,
mission, and goals. The governing system should consist of a governing board and
institutional leaders who play a key role in determining their vision, mission, and goals.
Moreover, the governing board and key leaders are responsible for developing strategic
development plans, and priority issues to be addressed (ACC, 2015).

9.6

Academic staff

It is very important for every higher education institution to have a good policy in
recruitment, selection, hiring and retention of teaching staff whose main responsibility is to
achieve the academic programs and educational quality. With this important responsibility,
teaching staff should be provided with academic freedom and freedom in the decisionmaking process related to the educational program of the institution (ACC, 2015).

9.7

Academic program

The primary responsibility of all higher education institutions is to achieve and maintain
the quality of academic programs. The faculty should review and evaluate its curriculum
within a stated time period in response to the current and future national context and the
changing labour market. More importantly, academic programs should be based on mission,
goals, the needs of students, and goals of national development. Moreover, expected
learning outcomes and students’ competencies must be clearly stated in the curriculum.
Most importantly, learning outcomes of each program must be appropriate for the level of
qualifications. The faculty should have appropriate strategies to deliver the academic
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program, student assessment, and record keeping for students because they are very
important in ensuring the quality of the programs (ACC, 2015).

9.8

Student services

Student services and programs should be based on the assessment of the needs of
students, students’ educational goals, and mission of the institution (ACC, 2015). Heng (2014)
finds that the support services from the institutions have a positive impact on the academic
achievement of students, for these important services help students to engage more in their
academic tasks such as homework, class participation and preparation, and other assigned
tasks.

9.9

Learning resources

Libraries, laboratories, computer rooms, textbooks, journals, the Internet, and others are
learning resources which aim to support institutional, teaching and learning, and research
activities that are consistent with the vision, mission, and goals of the faculty. These
resources must be adequate and appropriate for the degrees of the programs. These
resources must be in good quality and quantity that can effectively support the teaching and
learning activities, especially scientific research done by both teachers and students (ACC,
2015).

9.10

Physical resources

The faculty must be situated in a good teaching and learning environment with available
open space for arts, sports, and other activities. Water supply and electricity should be
available in buildings, classrooms, and offices. Faculty must have a clear plan in maintaining
the quality of all physical facilities (ACC, 2015).

9.11

Financial resources

The faculty has to demonstrate the current and future financial stability in order to
accomplish missions effectively and ensure the academic program sustainability. Moreover,
the faculty must have clear policies and procedures for budget planning, expenditure control,
accounting, and external audits (ACC, 2015).

9.12

Internal quality assurance

The faculty must show the commitment to assure the effectiveness and improvement of
academic programs (ACC, 2015).
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9.13

National Qualification Framework (NQF)

National Qualification Framework was introduced by Sub-degree n.153 in 2014 to help
ensure the quality and uniqueness of education programs. All academic programs including
Associate degree, Bachelor’s degree, Master’s degree and Doctoral degree must fulfil the
requirements stated in NQF such as program learning outcomes, number of credits for the
whole program and so on (ACC, 2004).

9.14
Guidelines and rubrics for higher education institution
accreditation
The procedures of HEI accreditation
Firstly, a group of assessors consisting of 7 to 10 members are formed, led by an
experienced assessor from ACC. During the evaluation process, all assessors must follow the
work ethics as stated. There are 6 steps of the evaluation process. The first step is to study
SAR from HEI. The second step is to do pre-assessment. Next is to do a site visit at HEI. Fourth
is to write a report of evaluation. Fifth is to check the report with HEI. The last step of
evaluation is to provide accreditation for HEI (ACC, 2020a).
Rubric for evaluating Self-Assessment report
The rubric handbook was used in 2019. Five-point scale was adopted to score the
implementation of the national standard of the evaluated HEI. The lowest point is 1, meaning
that the evaluated HEI cannot fulfil the requirements of the National Standard. The maximum
point is 5, meaning that the evaluated HEI has fulfilled nearly all requirements of National
Standard (ACC, 2020a).

10. Verification of qualifications
Cambodian Higher Education is mostly referred to as the Bologna model. At the
moment, across the board, the supervised ministries try to push all the HEIs under their
supervision to adapt and conform to the Cambodia Qualification Framework (CQF), which
was endorsed by the Royal Government of Cambodia in 2012.
The cycles of higher education in Cambodia are as the following:
1. Associate degree “បរ ជ្ញ្ញាបត្ររង” in two years.
2. Bachelor’s degree “បរ ជ្ញ្ញាបត្រ” in four to five years
3. Master’s degree “បរ ជ្ញ្ញាបត្រជន់ខ្ពស់” in two years
4. Doctoral Degree “បណឌិរ” in four years.

44

These cycles have been changed in the last reform. Each level has limited credits and the
amount of credits is important for supporting credit transfer and student mobility in both
national and international contexts.
The education system in Cambodia embraces formal and non-formal education. The
Cambodia Qualifications Framework (CQF) is the national instrument that develops and
classifies qualifications based on a set of nationally agreed-upon criteria for specific learning
levels. CQF encompasses all levels of Education and Training in Cambodia, in service of the
nation’s Human Resources Development. There are eight levels of qualifications, and each
level is differentiated by the general characteristic classified criteria that include minimum
entrance requirements, typical duration, program characteristics, cumulative duration in fulltime equivalent, type of subsequent education and learning outcomes. The framework has a
credit system so that the volume learning may be recorded, and students may receive credit
for all qualifications.
In summary, academic qualifications will be verified based on the levels that consist of
minimum credit hours specified in the Cambodia Qualifications Framework, which was
endorsed in 2012. This framework enables the qualifications to be matched and transferred
credits for students who have taken different mainstreams of education pathways. With this
regard, academic credits could be transferred from a certain level of Technical and Vocational
Education and Training to a particular level in the mainstream of higher education which is
under the supervision of the Ministry of Education Youth and Sport of Cambodia. Essentially,
this applies for the recognition for the credit transfers and qualification recognition for the
international academic qualifications if they are to be formally used in Cambodia, either for
academic or working purposes.

11. International and foreign higher education providers in
Cambodia
The privatisation of Cambodian Higher Education started in 1996, and thereafter there
was a boom in the number of private higher education institutions, most of which are run by
local owners. Statistically, only a few numbers of International and foreign Higher Education
Institutions are operating in Cambodia as named below. They are legally recognised by the
Ministry of Education, Youth and Sport and are currently providing educational services.
1. Raffle International College from Singapore
2. Limkokwing University of Creative Technology from Malaysia
3. Paragon International University, originally standardized and founded by Turkey
4. CamEd Business School, internationally recognised, including ACCA.
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Currently, there are many public HEIs that have bilateral agreements with other higher
education institutions from different countries to conduct international programs for both
national and international students. Generally, Cambodian HEIs run the programs of
Bachelor’s degree, and Master’s degree and Doctoral respectively under the exchange-credit
programs or dual degree programs.

12. Recognition of foreign qualifications
Academic degrees obtained from different countries have to be verified by authorized
public institutions. First, the Directorate General of Higher Education (DGHE) of MoEYS is the
place where the foreign qualifications will be sent to verify before admission to various
academic programs at HEIs and/or formally using for official purposes. DGHE has a technical
team working on credit transfers and the equivalence of the academic qualifications. Also,
the team has a role to coordinate the students’ mobilities by supporting some policies and inkind activities. The case of medical degrees obtained overseas have to be verified by the
DGHE, MoEYS, first, and then they have to be reapplied for verification by The Ministry of
Health of Cambodia via the Accreditation Committee of Cambodia (ACC), MoEYS.
To verify and provide a specific qualification to the academic degrees obtained overseas,
the technical team uses Cambodian National Qualification Framework as reference to
assess/evaluate the overseas qualifications in order to issue the formal recognition and
certification. It means the number of credits has to be checked and the recognition of the
programs also checked, and other matters based on the nature of the qualifications and the
institutions issued the qualifications as well.
The following documents are required in order to apply for the assessment of the foreign
qualifications:
•

Students’ ID

•

All lower degrees from the degrees to be recognised/evaluated.

•

The paper of the degrees to be recognised.

•

Passport and a completed stamp visa during the study

•

Confirmation on the authenticity of the degree from the embassy or the institutions
that issued the degrees

•

CV/Resume of the applicants who apply for degree recognition, and others upon
further requests.
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There are several stages to check the authenticity and credentials of foreign
qualifications. First, the technical team checks the paper. It means that stamp, font of the
letter written on the degree, and signatures of the president, rector, or chancellor by
comparing to the sample or ones that were used to verify previously. Second, the team will
verify by logging in to the link of the higher education institution that issued the degree by
using the students’ ID and the serial number of the degree. However, if we cannot log in to
the link of the HEIs, the team will send a formal email to them to ask for the authenticity of
the degree.
Some procedures have to be done if one wants their degree qualifications to be
recognised. First, the applicants have to apply for degree recognition to the Ministry of
Education, Youth and Sport. The documents attached have to relate to the degree to be
recognised. After receiving the application, the technical team will call the applicants to bring
in the original document to be verified. Then, the team will search for more information on
the related websites, especially the website of the institutions, or log in to verify by using the
serial number on the degree or send the email to the institution for seeking confirmation on
the authenticity of the degree. For medical degree qualifications, there are two main
concerned authorities namely Ministry of Education, Youth and Sport to verify first and the
technical team has to send the degree qualifications for evaluation from the expert team in
the field of Medicine Science. This team consists of members having various capacities,
particularly in the field of medical studies.
Generally, there are some challenges that the technical team is facing. First, it is difficult
to compare some countries’ qualification frameworks to the National Cambodia Qualification
Framework. Some countries have different levels, and some levels are complicated to
understand. Thus, the team has to work hard to match them before issuing the formal
certification. Second, some countries have not written in English to the degree, and some
countries have used difficult fonts of letters. These pose other challenges to the team to read
and in some cases, the team has requested the owners of the degree to hand them to their
embassies located in Cambodia for an official translation; however, some countries do not
have their embassies in Cambodia, the degree owners are still requested to reach their
nearest embassies to get the confirmation and stamp on the authenticity of the degree. Also,
the level of the degrees has been requested to confirm too. Third, the applicants do not
provide enough supporting documents. In this case, there are high possibilities of rejection;
however, before rejecting, the team still works hard to exhaustively search more documents
to assist the applicants. Fourth, some team members do not have higher or broader
knowledge or skills on analysing/evaluating each level of the requested degree. This happens
regularly, and the team leader has to work hard to teach them to work on each level of the
requested degree carefully.
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In short, different educational qualification frameworks from various countries, not
written English on the degree, and low knowledge about analysis of the degrees are the main
challenges for the technical team to work on the recognition of the various levels of degrees.
Also, these can cause much time spending for the applicants as well as waiting for results of
the evaluations. Regarding fraudulent qualifications, currently, if there are any are found,
there are not any serious actions to be taken yet. These qualifications will lead to the
disqualification to courses, or workplace if they are applied for the jobs in Cambodia.
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Annexes
Annex 1. Education system in Cambodia8
Years
Old

Academic

High Education Work

Doctoral Degree 3
years

Master’s degree 23 years

Bachelor’s degree
4-6 years

Association Degree
2 years

Basic Education

16-18

High School

TVET

9

9

8

8

7

7

6

6

5

5

4

4

3

3

2

2

8

Master’s
degree-TVE
2 years

7

Bachelor’s
degree-TVE
4-6 years

6

High
DiplomaTVE 2 years

5

1

12

Certificate
3

4

11

Certificate
2

3

10

Certificate
1

2

Secondary
8

8

Doctoral
Degree-TVE
3 years

1

9
13-15

CQF Level

Vocational
Certificate

Source: MoLVT (2021)

52

Skill
Bridging
Course (Fail

1

NonFormal,
Informal

Years
Old

Academic

TVET
in Grad
7,8,9)

7
6
5
4
6-12

Primary
3
2
1
K-3

3-5

PrePrimary

CQF Level

K-2
K-1
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Annex 2. Samples of educational documents
Annex 2.1. Science Scheme

(English version)
54

Timetable for
High School Completion Examination
Date: 27 December 2021
Scheme: Science
Monday 27 December 2021
Morning
7:30AM

to

8:30AM

History

(60mn)

9:00AM

to

10:30AM

Biology

(90mn)

2:00PM

to

3:30PM

Chemistry

(90mn)

4:00PM

to

5:00PM

Foreign language

(60mn)

(90mn)

Afternoon

Tuesday 28 December 2021
Morning
7:30AM

to

9:00AM

Khmer literature

9:30AM

to

11:00AM

Physics

to

4:30PM

Mathematics

(90mn)

Afternoon
2:00PM
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(150mn)

Annex 2.2. Social Science Scheme
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(English version)
Timetable for
High School Completion Examination
Date: 27 December 2021
Scheme: Social Science
Monday 27 December 2021
Morning
7:30AM

to

8:30AM

Earth Science & Environment (60mn)

9:00AM

to

10:30AM

History

2:00PM

to

3:30PM

Geography

(90mn)

4:00PM

to

5:00PM

Foreign language

(60mn)

(90mn)

Afternoon

Tuesday 28 December 2021
Morning
7:30AM

to

9:00AM

Mathematics

(90mn)

9:30AM

to

11:00AM

Civics study

(90mn)

to

4:30PM

Khmer literature

(150mn)

Afternoon
2:00PM
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Annex 2.3. High School Certificate

A

58

Annex 2.4. High School Certificate (បំពេញវ ិជ្ជា)

59

Annex 2.5. MoEYS’s Technical Vocational Diploma Level III

60

Annex 3. List of officially recognised higher education
institutions in operation (2022).

No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

1

Royal University of
Phnom Penh

Phnom Penh

MoEYS

Public

1988

2

Royal University of Law
& Economics

Phnom Penh

MoEYS

Public

2003(1992)

3

National University of
Management

Phnom Penh

MoEYS

Public

1984

4

Chea Sim University of
Kamchaymear

Prey Veng

MoEYS

Public

1991

5

Svay Rieng University

Svay Rieng

MoEYS

Public

2005

6

Meanchey University

Banteay
Meanchey

MoEYS

Public

2007

7

University of
Battambang

Battambang

MoEYS

Public

2007

8

University of Kratie

Kratie

MoEYS

Public

2015

9

University of Heng
Samrin Thbong Khmum

Thbong
Khmum

MoEyS

Public

2016

10

Institute of Technology
of Cambodia

Phnom Penh

MoEYS

Public

1984
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

11

National Institute of
Education

Phnom Penh

MoEYS

Public

1980

12

Kampong Chheuteal
Institute of Technology

Kampong
Thom

MoEYS

Public

2015

Kampong Speu Institute
of Technology

Kampong

13

MoEYS

Public

2015

14

Norton University

Phnom Penh

MoEYS

Private

1997

15

Build Bright University

Phnom Penh

MoEYS

Private

2000

16

Pannasastra University
of Cambodia

Phnom Penh

MoEYS

Private

2002

17

Cambodia University for
Specialties

Phnom Penh

MoEYS

Private

2002

18

International University

Phnom Penh

MoEYS

Private

2002

19

Cambodian Mekong
University

Phnom Penh

MoEYS

Private

2003

20

University of Cambodia

Phnom Penh

MoEYS

Private

2003

21

Western University

Phnom Penh

MoEYS

Private

2003

22

IIC University of
Technology

Phnom Penh

MoEYS

Private

2008

Speu
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

23

Angkor Khemara
University

Kampot

MoEYS

Private

2008

24

Angkor University

Siem Reap

MoEYS

Private

2004

25

Asia Euro University

Phnom Penh

MoEYS

Private

2003

26

Human Resources
University

Phnom Penh

MoEYS

Private

2005

27

University of
Management and
Economics

Battambang

MoEYS

Private

2000

28

University of Puthisastra

Phnom Penh

MoEYS

Private

1999

29

Life University

MoEYS

Private

2007

Sihanouk
Ville

30

South East Asia
University

Siem Reap

MoEYS

Private

2006

31

Chenla University

Phnom Penh

MoEYS

Private

2007

32

Limkokwing University

Phnom Penh

MoEYS

Private

2008

33

Khmer University of
Technology and
Management

Sihanuk Ville

MoEYS

Private

2008
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

34

Panha Chiet University

Phnom Penh

MoEYS

Private

2009

35

Paragon International
University

Phnom Penh

MoEYS

Private

2010

36

Dewey International
University

Battambang

MoEYS

Private

2011

37

Beltei International
University

Phnom Penh

MoEYS

Private

2012

38

Kampong Cham
University

MoEYS

Private

2013

Kampong
Cham

39

American University of
Phnom Penh

Phnom Penh

MoEYS

Private

2013

40

Cambodia International
University

Phnom Penh

MoEYS

Private

2010

41

University of Economics
and Finance

Phnom Penh

MoEYS

Private

2011

42

University of
Indrawichea

Phnom Penh

MoEYS

Private

2002

43

Phnom Penh
International University

Phnom Penh

MoEYS

Private

2002

44

Khemarak University

Phnom Penh

MoEYS

Private

2004
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

45

Vanda Institute

Phnom Penh

MoEYS

Private

2001

46

SETEC Institute

Phnom Penh

MoEYS

Private

2002

MoEYS

Private

2002

Kampong
47

Angkor City Institute
Thom

48

Sachak Asia
Development Institute

Phnom Penh

MoEYS

Private

2002

49

Social Science and
Technology Institute

Svay Rieng

MoEYS

Private

2007

50

Institute of Management
and Development

Pursat

MoEYS

Private

2006

51

SIU International
Institute

Phnom Penh

MoEYS

Private

2003

52

Bright Hope Institute

MoEYS

Private

2007

Kampong
Chhang
53

Khemara Sastra Institute

Prey Veng

MoEYS

Private

2008

54

Saint Paul Institute

Takeo

MoEYS

Private

2009

55

CamEd Institute

Phnom Penh

MoEYS

Private

2004

56

St Clements Institute

Phnom Penh

MoEYS

Private

2012
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

57

PCL Management
Institute

Phnom Penh

MoEYS

Private

2010

58

Raffles International
College, Phnom Penh

Phnom Penh

MoEYS

Private

2010

Phnom Penh Institute of
Nursing and Paramedical Phnom Penh
Sciences

MoEYS

Private

2012

59

60

Learning for Success
Institute

Phnom Penh

MoEYS

Private

2013

61

InterEd Institute

Phnom Penh

MoEYS

Private

2004

62

Phnom Penh
International Institute of
the Arts

Phnom Penh

MoEYS

Private

2013

63

Battambang Institute of
Nursing Sciences

Battambang

MoEYS

Private

2016

64

ACLEDA Institute of
Business

Phnom Penh

MoEYS

Private

2015

Asia Institute of Sciences Phnom Penh

MoEYS

Private

2008
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66

Financial Institute of
Cambodia

Phnom Penh

MoEYS

Private

2012

67

American Intercon

Phnom Penh

MoEYS

Private

2008
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

Phnom Penh

MoEYS

Private

2006

MoLVT

Private

2010

Institute

68

Business Institute of
Cambodia

69

Belton International
Institute

Kampong
Cham

70

Sineru Institute

Phnom Penh

MoEYS

Private

2012

71

ICS Institute

Phnom Penh

MoEYS

Private

2004

72

University of Health
Sciences

Phnom Penh

MoH

Public

1979

73

National Institute of
Public Health

Phnom Penh

MoH

Public

1997

74

Royal University of Fine
Arts

Phnom Penh

MCFA

Public

1989

75

Royal University of
Agriculture

Phnom Penh

MAFF

Public

1985

76

Prek Leap National
Institute of Agriculture

Phnom Penh

MAFF

Public

1984

77

Kampong Cham National
School of Agriculture

MAFF

Public

1995

Kampong
Cham
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

78

Preah Sihanouk Raja
Buddhist University

Phnom Penh

MCR

Public

2006

79

Preah Sihamoni Raja
Buddhist University

Phnom Penh

MCR

Public

2007

80

Samdech Akka Moha
Sena Padei Techo Hun
Sen Buddhist University

MCR

Public

2011

Kampong
Cham

81

National Defense
University

Phnom Penh

MoND

Public

2006 (1979)

82

Health Science Institute
of RCAF

Phnom Penh

MoND

Public

2009 (2004)

MoND

Public

2009

MoND

Public

2010

MoND

Public

2003

Kampong
83

Cambodia Army Institute
Speu

84

85

Techo Hun Sen Military
Technical Institute

Kampong

Active Soldier Thmat
Pong School

Kampong

Speu

Speu

86

Police Academy of
Cambodia

Kandal

MoI

Public

2007

87

Royal Academy of

Phnom Penh

CoM

Public

1999

68

Location

Supervising
Ministry

Sector

Year
Established

88

Cambodia Marine
Human Resource
Institute

Phnom Penh

MPWT

Public

2009

89

Centre for Banking
Studies

Phnom Penh

NBC

Public

1999

90

National Institute of
Social Affairs

Phnom Penh

MoSAVYR

Public

2011

91

Institute of Electrical
Science

Phnom Penh

MoME

Public

2011

92

National Institute of
Business

Phnom Penh

MoLVT

Public

1985

93

National Technical
Training Institute

Phnom Penh

MoLVT

Public

1999

94

Kampot Institute of
Polytechnic

Kampot

MoLVT

Public

2008

95

Regional Polytechnic
Institute Techo Sen
Battambang

Battambang

MoLVT

Public

1980

96

Battambang Institute of
Technology

Battambang

MoLVT

Public

2007

No.

Name of Institution
Cambodia
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

97

Regional Polytechnic
Institute Techo Sen Siem
Reap

Siem reap

MoLVT

Public

NA

98

Preah Kossomak
Polytechnic Institute

Phnom Penh

MoLVT

Public

2001

99

National Polytechnic
Institute of Cambodia

Phnom Penh

MoLVT

Public

2005

100

Industrial Technical
institute

Phnom Penh

MoLVT

Public

1980

101

Cambodia India
Entrepreneurship
Development Center

Phnom Penh

MoLVT

Public

2006

102

Kampong Thom
Provincial Vocational
Training Center

MoLVT

Public

NA

Kampong
Thom

103

Siem Reap Provincial
Vocational Training
School

Siem Reap

MoLVT

Public

NA

104

Business Institute of
Cambodia

Prey Veng

MoLVT

Private

2006

105

Institute of New Khmer

Phnom Penh

MoLVT

Private

2002

106

Institution for

Phnom Penh

MoLVT

Private

2009
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No.

Name of Institution

Location

Supervising
Ministry

Sector

Year
Established

Phnom Penh

MoLVT

Private

2007

MoLVT

Private

2006

Development of
Economy

107

Cambodian Youth’s
Future Institute

108

Business Neakporn
Institute

Kampong
Cham

109

Cambodia International
Cooperation Institute

Phnom Penh

MoLVT

Private

2007

110

Student Development
Institute

Phnom Penh

MoLVT

Private

2008

111

Belton International
Institute

Phnom Penh

MoLVT

Private

NA

112

Polytechnic Institute of
Cambodia

Koh Kong

MoLVT

Private

NA

113

Asian Institute of
Cambodia

Kratie

MoLVT

Private

2013

114

Vanda Institute

Battambang

MoLVT

Private

2014

115

Professional Training
Center of Electrical
Cambodia

Phnom Penh

MoLVT

Private

2009

116

Don Bosco Vocational

Phnom Penh

MoLVT

Private

2006
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Location

Supervising
Ministry

Sector

Year
Established

117

National Institute of
Posts and
Telecommunications,
and Information
Communication and
Technology

Phnom Penh

MoPT

Public

1985

118

Economics and Finance
Institute

Phnom Penh

MEF

Public

1985

No.

Name of Institution
Training Center
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